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ABSTRACT 


This study was fundamentally concerned with the re- 
lationships between instrumental music teaching perfor- 
mance and the variables of teacher personality and teacher 
Sauisfactron. sopeciitically, the purpose of the investi- 
gation was to determine whether, within the context of the 
instrumental rehearsal situation, significant relation- 
ships existed between (1) teacher personality and teaching 
performance, (2) teacher satisfaction and teaching perfor- 
mance, (3) teacher personality and teacher satisfaction, 
(4) sex of the teacher and teaching performance, and 
(5) sex of the teacher and satisfaction with instrumental 
music teaching. 

Twenty-six music education students from the Univer- 
sity of Alberta comprised the sample. These subjects were 
selected because of their involvement in a teacher-training 
program where they taught instrumental music to classes of 
secondary school pupils throughout the 1968-69 academic 
session. Hach subject completed a Personal Data Form, a 
satisfaction index, and two personality instruments during 
one of several testing sessions held in April and May, 
1969. The two personality tests used were: (1) Fox's 
Life Orientation Scale, and (2) Cattell's Sixteen Personal- 


ity Factor Questionnaire. Smith's Job Descriptive Index 
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iv 
was used to determine degree of satisfaction with the teach- 
ine ol insurumenval music. Supervisory ratings of the sub- 
jects! student-teaching activities were used as the criter- 
liom of teaching performance. 

The deta obtained were analyzed using Pearson 
product-moment correlations and a t-test of significance. 
The main findings of the study are summarized below: 

1. No significant relationship was found between 
personality, as measured in this study, and 
music teaching performance. 

oe A GIrect and signiticant relationship was found 
to exist between teaching performance and 
satisfaction with the teaching of instrumental 
music. 

3. There was no significant relationship between 
personality and extent of satisfaction with 
instrumental music teaching. 

lh. Degree of expressed satisfaction was found to be 
unrelated to sex of the subject. 

Sy i sient icant relationship was found to exist 


between sex and performance ratings. 
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CHAPTER I 
NATURE OF THE STUDY 
INTRODUCTION TO AND NEED FOR THE STUDY 


Teachers vary in their effectiveness. Undoubtedly, 
this fact has been recognized in all societies throughout 
the ages. It is also recognized that good teachers are 
needed in the schools. Both professional educators and 
laymen generally agree with the proposition that "if educa- 
tion for a democracy is to be successfully promoted, that 
process mist be in the charge of the ablest persons possible 
to recruit and retain.” 

Because -of-the need for competent teachers, the field 
ofjiescher education has undergone careful scrutiny. As a 
result, &@ number of schemes, designed to raise professional 
standards, have been devised. Authorities have created 
systems for the recruitment and selection of appropriate 
trainees; they have made constant efforts to improve teacher 
training programs; and they have established procedures for 
Une6a supervision and in-service training of teachers already 


Piece eeror oss Olw All of these activities arise from the 


lErnest M. Townsend, "An Experiment in the Profession- 
al Hxamination of Teachers, School and Society, L 
(October, 1939), 537. 
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conviction that it is both possible and desirable to im- 
prove the quality of teaching, hence the quality of educa- 
tion in’ general, 

This conviction has also given impetus to a sub- 
stantial amount of research activity. Reviews of research 
reveal that much effort has been expended on the investiga- 
beOneolpucaching wand on theastudy of the) selection, train- 
ing, and retention of able personnel for the profession. 
Paul Witty, in an overview of the "long quest for the ideal 
teacher" cites evaluative comments appearing as early as 
1845.° Simeon Domas and David Tiedman, in an annotated 
bibliography of research, list studies from 1890 to 195022 
This bibliography alone contains more than a thousand 
titles - each of them dealing with some phase of teacher 
competence. 

Arvil Barr presents a summary of over one hundred 


fifty studies which are especially concerned with the 


“Paul A. Witty, "Evaluation of Studies of the 
Effective Teacher," Improving Educational Research, 
Official Report of the American Educational Research Asso- 
ciation (Washington, D.C.: Educational Research Association, 


TSG) Sor eieOliy. 


3Simeon J. Domas and David V. Tiedman, "Teacher 
Competence: An Annotated Bibliography," Journal of 
Experimental Education, XIX (December, 1950), 101-218. 
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measurement. and prediction of teaching efficiency.4 The 
problem of predictings efficiency sis; closely related to the 
discovery of reasons why teachers succeed or fail. A 
number of researchers, after having studied causes of 
success and failure, have adopted the position that tea- 
eher personality is a major determining factor. For ex- 
ample, Percival Symonds offers the thought that teaching is 
essentially an expression of the personality, and that this 
must be taken into account in the selection of candidates. 
Arthur Beely makes the same suggestion.© Ruth Stout also 
emphasizes the importance of the personal qualities of the 
teacher when she states that "if we believe man is educa- 
Dicwa.UdoUeWwo MuUSt also Delieve in the Selection of those 
persons whose jintelligence, personality, and attitudes best 


fit them to teach effectively." Further support is given 


Harvil Swevare, "The Measurement and Prediction of 
Teaching Efficiency: A Summary of Investigations," Jour- 
nal of Experimental Hducation, XVI (June, 1948), 203e203. 


5Percival M. Symonds, "Personality of the Teacher, 
Journal of Educational Research, XL (May, 1947), 660. 


Sarthur L. Beely, "A Clinical Technique for the 
Selection of Prospective Teachers," School and Society, 
Ie (AU Cu stg e939 jp aL83.. 


(Ruth A. Stout, "College Programs of Teacher 
Education,'’ Personnel and Guidance Journal, XXXIV 
(December, 1 ‘ 
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by Barr,. whose review of prediction studies led him to the 
conclusion that "there seems to be general agreement re- 
garding the importance of the teacher's personality to 


8 


teaching success." 


Some writers believe that teacher personality may be 
the most significant variable in the classroom. As early as 
1939, Beely called personality the "chief instrument of in- 
struction."% In a much more recent publication, Wilhelms 
describes a current teacher education program which is 
based on a similar notion.!% This training program em- 
bodies the "self-as-instrument" concept as opposed to the 
"competencies approach." The project, which is being con- 
Gucted at the oan Hrancisco State College, operates on the 
premise that teacher behavior is 4 function of the person- 
ality and that teacher-training institutions should take 
BeCOUMu ede tule Laci. 

lieanouhner recent article, Herbert Thelen emphasizes 


the importance of teacher personality which he refers to as 


Sarvil S. Barr, "The Measurement of Teacher Char- 
acteristics and Prediction of Teaching Efficiency," Review 
of Educational Research, XXII (June, 1952), 169. 


7Beely, loc.cit. 


10Pred T. Wilhelms, "“Actualizing the Effective 
Professional Worker in Education," Behavioral Science 
Frontiers in Education, (New York: John Wiley and Sons 


ic wmelCe (Nappa 55-370. 
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the "organizing principle of the classroom society."!! 


After discussing a number of grouping studies, he concludes: 
These studies suggest that the teacher has great power, 
and that the power is exerted in relationships and also 
through those aspects of transactions which lie below 
consciousness. In short, teacher "personality," not 
method, materials or procedure is the most important 
Lacuor. 

Although there is general agreement regarding the im- 
portance of personality, the determination of the specific 
qualities essential to success is a persistent problem in 
teacher education. Concern is expressed by James Thornton, 
who makes a plea for widespread research to establish which 
qualities lead to success and to establish objective means 
for selection. !3 In a review of research in the area, 
Clifford Archer makes a similar recommendation.'4 David 


Ryans, who was the director of one of the most comprehen- 


sive programs of research undertaken in the field of teacher 


l\lHerbert A. Thelen, "Group Interactional Factors in 
Learning," Behavioral Science Frontiers ae fOuER I (New 
York: John Wiley and Sons Inc., 1967), p. 5 

leTpid. 

13James W. Thornton, "Can we Predict Teaching Suc- 


ee California Journal of Secondary Education, XIV 


GAD ray 1939), As Ts Fae Y 


WUc1ifford P. Archer, "Personnel Procedures in 
Teacher Training Institutions," Journal of Educational 
Research, XL (May, 1947), 673. 
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education, indicates that institutions lack the ability to 
identify and understand personal qualities which are neces- 
sary)for successful teaching. /5 This problem has become the 
basis for a growing body of educational research. 

Barr “has noted that most of the studies in the past 
have been concerned with the general merit of teachers. But 
administrators often need teachers with special abilities. 
Therefore, there is need for research in the area of differ- 
ential measurement and prediction.16 In many discussions’, 
it is tacitly assumed that teacher qualities which lead to 
success in oOnéeasituationiwill lead#toisuccess,in any situa-— 
UlOn, es) loisgmay be aefaultyegassumptions» Resultsuof the 
Teacher Characteristics Study suggest that the combination 
of personal traits and behaviors is different for elemen- 
tary than for secondary teachers. Furthermore, within the 
Secondaryaschool, ueisenot the same for English teachers as 
it is for mathematics teachers.!/ 


The subject area with which the present study is con- 


\Spavid G. Ryans, Characteristics of Teachers (Wash- 
Mit conmelecw American COlUncd Imonuuducation, 1960), p. i. 


16Barr, Oi a Clsbre sg aely.c. 


l7David G. Ryans, "Teacher Personnel Research," 
California Journal of Educational Research, IV (January, 


1953), 2 
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¢ 
cerned is that of music. Paul Van Bodegraven has emphasized 
the need for research which will facilitate the description 
of the type of trainee needed in music education. 1/8 He 
recommends a study involving the following steps: 
wm Construct a idefinition of the meaning of 

WSUpeesemiteuiosreachingsol music. It is quite 

Dose Lole that this would of, necsssity be limited 

to a level (secondary) and a phase (vocal or 


instrumental). 


as. Locate teachers who are successful on the basis 
Olewuhie derinition. 


3. Analyze the qualities and skills which contri- 
bULeCd Vag the Success.ap)Tnis: anformation would 
Serve ao tier basis efor constructing an improved 
selection test and would aid in the recruitment 
program since it) would describe ee the 
ype TOL person We are Secking tomrecruit:. 9 
The maltvaraceted =problemiof jobtaining such a complete 
and accurave = apscription would,siniadl probability, require 
an extensive program of research. One aspect of the total 
problem is the determination of personal qualities or per- 
sonality characteristics which underly success in music 
teaching. “However, after a comprehensive review of studies 


in music education, Erwin Schneider and Henry Cady report 


that "the personality of the public school music teacher... 


18paul Van Bodegraven, "Soft Spots in the Teacher 
fraidingerrogram, Music Educators Journal, XLVIII 
(Aprid:-May,-1962), 7. 
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8 
has received little attention in the research literature. "<9 
ie thes present study, “attention is focussed ‘on the instru- 
mental music teacher. 

Closely related to the problem of teacher selection 
and training is the problem of teacher retention. Usually, 
an individual chooses a vocation with the intention of 
achieving avsatisfying state of affairs. It is generally 
assumed that teacher efficiency is related to degree of 
personal commitment or satisfaction and furthermore that 
Satisfaction is related to retention. It was decided, 
therefore to include teacher satisfaction as a variable in 
thisestudy. 

Iteis hopsd that through an examination of music 
beacherypersonality and satisfaction, this study will assist 
in the furtherance of knowledge needed to improve selection, 
ULoiniuicyaanderetention of teachers. such knowledge should 
ultimately be used to offer guidelines for teacher training 
institutions with regard to recruitment policies, university 


preparation of candidates, and guidance of music students. 
PURPOSH OP THR SEU DY 


Research in teaching can proceed at various levels of 


eOfrwin H. Schneider and Henry L. Cady, Evaluation 


and Synthesis of Research Studies Relating to Music Educa- 
PiceerOolunous GOntoobave University, 1965), p. 115. 
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abstraction. <A researcher may wish to direct attention to 
speciiic teacher behaviors Hn “a given situation. “At a) more 
Beneral level, it ws escsiiblesto examine observable teacher 
characteristics and classroom "teaching styles." The pre- 
sent investigation was conducted at what might be called 
the "psychological" level of discourse. It was concerned 
with persistent personality characteristics which pervade 
the teacher's classroom behavior and also with subjects' 
reactions to the teaching of instrumental music. 

Regardless of the level at which research is con- 
CUCULOd sit Mesimporuante bOeconsider the “iniduence of anver= 
acting situational conditions. The situational factors 
which characterize the instrumental classroom - the subject 
matter iitveelf and the nature of the interpersonal contacts 
iieLiics ClessrOOne— naVveENLmporvantemamplicatiions: for’ the aor 
mulation of questions and hypotheses. Such theoretical 
considerations, as well as the review of the literature, led 
the writer to the decision that four variables should be 
included in the present study. These are: (1) music teacher 
personality, (2) teacher performance in the instrumental 
classroom, (3) expressed degree of satisfaction with the 
Vetch Ing OL ins trunéentaly music, and (4) sex of the teacher. 

Specifically, the purpose of the study was to inves- 
tigate the following questions: 


Within the context of the instrumental rehearsal 
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10 
SL1euation, 

1. what relationship exists between teacher per- 
sonality and teaching performance? 

ec. what relationship exists between teacher satis- 
faction and teaching performance? 

3. what is the relationship between teacher per- 
sonality and teacher satisfaction? 

4. what relationship exists between sex of the 
teacher and (a) teacher satisfaction? (b) tea- 
ehing performance? 

Once lUr Lie rEQuctUutOlmtcROl Bitte rmosiiieam WOU en. f 1 — 
cant personality differences be revealed if teachers scoring 
high in both performance and satisfaction were compared with 
those. rating low on. both of these variables? It was decided 
not to include this comparison however, due to the small 


HUMUe EOL SUD Iects available for participation in the study. 
HYPOTHESES 


imordorebO anewerstunenquestions lasted au0ve, vic 
following null hypotheses) were formulated: 
HyOOLMeSicesle,selaere Hic. NO shen tacant relationship between 
scores! obvained on the Lite Orientation Test 
and student teacher ratings. 
Lie licreCalomOs SiCnignicania roLat.onuship between 


scores obtained on the Sixteen Personality 
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11 
Factor Questionnaire and student teacher 
ratings. 
ihenée 1s notsienificante relationship between 
scores obtained onttihne Job Descriptive Index 
and student teacher ratings. 
There eine Significant relationship between 
scores obtained on the Life Orientation Test 
and scores obtained on the Job Descriptive 
Index. 
There is No) sShenificanverelationshipsibetwoen 
scorés obtained on the Sixteen Personality 
Factor Questionnaire and scores obtained on 
the Job Descriptive Index. 
fheresis nogsignificant@relatnonshipabetween 
sex and scores obtained on the Job Descrip- 
tive Index. 
Therevis no Significant relationship between 


Sex rand So tudenusveacher ravings. 


DEFINITIONS OF TERMS AND ABBREVIATIONS 


Personality. 


The Various eaceLinitaoms. which exist. Lor 


the term "personality" could fill a volume. Colloquially, 


MicmvOUG UsUcLy a foLoLs) ClUunOreabOmsOCcIOleaAdroLuness, Of tC 


Unde MOst sall6nl amMpression one creates on others. Psycho- 


logically, the term has no positive or negative connota- 
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Le 
tions. Some psychological definitions assign specific func- 
tions to personality whereas others, such as that of Gordon 
Allport, are general in nature. He defines personality as 
"the dynamic organization within the individual of those 
psychological systems that determine his characteristic 


behavior and thought. "<! 


ihe predictive power of the con- 
cept is emphasized by Raymond Cattell who defines personal- 
ity simply as "that which permits a prediction of what a 
person will do in a given situation."©° Other writers con- 
sider personality to be an area of investigation, rather 
Lhean an entity. Calvin Hall and Gardner Lindzey, in review- 
ing personality theories, have concluded that since any par- 
ticular definition of personality is dependent upon one's 
theoretical preference, "no substantive definition of per- 
sonality can be applied with any generality."? 
Horepurposes of this study, personality is 9 defined 
Operationally in terms of scores obtained by subjects on 


two tests: (1) Cattell's Sixteen Personality Factor Question- 


naire, and (2) Fox's Life Orientation Test. 


<lGordon W. AGIpOrt aerauvern and Growth in rersona l= 
Toyeiewo vork:sHolt, Rinéhart,wand Winston, 1961), p. 20. 


©°Raymond B. Cattell, Personality (New York: McGraw- 
Haniel Melt 950 4 pps’ 2-38 


<“30alvin S. Hall and Gardner Lindzey, ‘Theories of 
bewoOnea kl by (New York: John Wiley and Sons Inc., LO57), 
pe oO, 
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Satisfaction. This term refers to an affective state 
which has arisen in the individual as a response to teaching 
instrumental music in the rehearsal situation. This meaning 
of the word should be distinguished from the more global 
COncCeDUEo Rm vOcaLionaiesatistaction, which usually implies a 
response vo allsaspects of & particular vocation. Opera- 
tronelly, satisfaction ig that attitude which is being 
measured by the Job Descriptive Index. 

Performance. The concept of "satisfactoriness," 
Pete heetomeunee tr toldsOm VOCaulona Lupsycnology, 1S userul 
for clarifying the meaning of performance as used in this 
study. Theorists in the area of work adjustment have used 
two concepts - satisfaction and satisfactoriness - to indi- 
cate the two complementary aspects of adjustment to an occu- 
pation. <4 Whereas satisfaction represents the worker's view 
of adjustment, satisfactoriness (an indicator of occupational 
success) represents the employer's view. Satisfactoriness, 
then, refers to whatever forms of behavior are accepted as 
satisfactory by employers and supervisors. 

For purposes of this study, performance is taken to 


mean that aspect of music teaching success which represents 


cCUThomas B. Scott, Rene V. Davis, George W. England, 
and Lloyd H. Lofquist, A Definition of Work Adjustment, 
(Minneapolis: University of Minnesota Press, 1960); 
Heron, =“Satisfaction and eabistacvoriness ; Complementary 
Aspects of Occupational Adjustment," Occupational Psychol- 
ogy, XXVIII (October, erie 140-153. 
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14 
the viewpoints of the teachers! music supervisors. Perfor- 
mance is operationally defined as the composite ratings 
given to the subjects by their supervisors and professors 
of music education at the University of Alberta. 

ptudent Teachers. Some of the subjects in this 
study were enrolled in a senior education course and tech- 


nically were not classified as "student teachers." 


However, 
UIem vert. s Used 1m tnis study, applies to all of the par- 
iol peta oe sub ects. 

Instrumental Music. This term refers to classes in 
WiLCtUUcco mld prOduced by 8 Combination of instruments 
known as a band or orchestra. This excludes choral, listen- 


ing or "appreciation, " 


and any general-purpose music classes. 
It also excludes solo performance on an instrument. 

Rebestsa ll oLLUauton. | lhistexpression refers to 2 
classroom situation in which the teacher works with reason- 
ably large groups of musicians who are assembled as a band 
or orchestra. It does not refer to the small "sectional" 
rehearsal, the choral rehearsal, or to the situation in 


Which the teacher instructs the student on an individual 


basis. 
16 PF. The Sixteen Personality Factor Questionnaire 
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a ice Job Deseriptive Index 
MELAB. The Music Educational Laboratory 
DESIGN OF THE STUDY 


The subjects for the study were music education stu- 
dents registered at the University of Alberta during the 
1968-69 winter session. These students were enrolled in 
MELAB, a music teacher training program where they were 
actively involved in teaching instrumental music to classes 
Of -secondary—school pupils. “[wenty-six of the class of 
twenty-eight MELAB student teachers agreed to participate in 
this study. 

Information regarding each subject's age, sex, musi- 
cal background and teaching experience was obtained from a 
Persona. Data Formepreparsd by whe investi eator.. This form 
as well as three wouyner Hoe completed by eleven of the sub- 
jects during a one-hour testing session. The remaining 
fifteen subjects were contacted and tested individually. 

Date "concerning the four variables in this study 
were collected from the following sources: 

Wee rersonality : Meise) Ibahitts, @honbyepehemeatopa Msjeur Kober e)) 
The Sixteen Personality Factor Ques- 
tironnaure (Cattell) 


Serer formance. MELAB student teaching marks 
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Beer oatleraction: The Job Descriptive Index (Smith) 
Mee Seb. The Personal Data Form 

Pearson Product Moment correlation coefficients were 
calculated to assess the relationships between these vari- 
ables. Hach coefficient was then tested for significance by 
means of a t-test. The data were analyzed using computer 
Programe sence tactiities in the Division of Faucational Re- 


search Services at the University of Alberta. 


LIMITATIONS OF THR STUDY 


1. One important limitation is the ex post facto 
nature of this investigation. Although experimental re- 
search designs have the advantage of greater degrees of con- 
trol, it is sometimes necessary to use ex post facto de- 
Signs, which lack this quality, because of the nature of the 
problem. The purpose of this study was to determine rela- 
tionships between the variables rather than to establish the 
validity of causal propositions. Teacher personality and 
teacher satisfaction were of primary concern. Clearly, it 
iemnou pOdstOle Lo produce such characterisuics and atti- 
LUGeSsmMeeiingtuLrly, @nd at will, in a laboratory. Since 
uhus study itivolved variables which cannot be produced or 
manipulated, it was necessary to substitute measurement for 
manipulation. 


2. The sample for the study was small and highly 
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V7 
restricted. Subjects were not randomly selected, but were 
chosen because of their involvement in the MELAB teacher- 
training program. The majority of these students were be- 
tween the ages of seventeen and twenty-three. All of them 
had studied at least one musical instrument for a period of 
Seveneyears~ormmore.” MestPor thes stbjectsereported that 
they had little or no teaching experience apart from that 
gained in MELAB. Generalizations should be made in the 
light of these characteristics of the sample. 

3. This study was concerned only with music teach- 
ing in the instrumental rehearsal situation at the second- 
ary Level. ~The results of the investigation are’notinec= 
Sasarity applicable to music teaching in®other situations 
and atv other levels. 

4. In this study, only four variables - personality, 
performance, satisfaction, and sex - were taken into account. 
Other variables, such as age, educational experience, teach- 
ing experience, musical ability and family background, could 
be influential. An attempt was made to minimize the possi- 
Dimov wil dew ranigossile a26,. LOacChinzwexpenience, and edu 
cational level through selection of subjects. However, these 
variables were not systematically controlled. 

5. Supervisory ratings were used as the criterion of 
teaching performance in this study. It is recognized that 


such ratings are frequently unreliable. Furthermore, it 
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18 
cannot be assumed that the student teaching marks were based 
solely on the observations of students during rehearsals, 
Since the supervisors had other formal and informal contacts 
with the student teachers during the academic session. Be- 
fore coming, to+a decision on this crucial matter, the in- 
vestigator examined a number of alternatives. 

MELAB student teachers frequently have the opportun- 
ity to work with another student teacher. Therefore, the 
possibility of having the teachers rate or rank each other 
Was considered. However, when these students work in pairs, 
the non-teaching partner is usually involved in assisting - 
not merely observing - the teaching partner. For teachers 
to rate each other, it would have been necessary to devise 
a scheme for systematic observation such that each teacher 
coulda sce every othersteacher not once, but several times. 
The MELAB scheduling system, which must accommodate many 
Student, veachers* and’ performing organizations; is very com- 
plex. It would have been unrealistic to attempt to impose 
an observational dimension on this schedule. 

Pupil ratings of teachers have been shown to differ 
Consvacranly from thosé of supérvisors, principals, and 
other teachers. In MELAB, student teachers meet with the 
Varrolweerolps ol suuceius in succession They do not work 
MAU veQQemeCOup Ol a COnuinuing basis. it has been the 


experience of the investigator that, due to the lack of 
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continuity in pupil-teacher contacts, the pupils are often 
Unable to identify their teachers by name. Had pupils rated 
their MELAB teachers, these ratings would have been based on 
widely-spaced and rather short periods of exposure to any 
Oe eit ead aLoLon to this, choir difficulty in 
identifying teachers could have resulted in much confusion. 
It was decided that attempting to obtain such judgements 
would have posed almost insurmountable problems. 

It is often argued that the ultimate criterion 
against which teacher effectiveness can be judged must be 
described in terms of effects on pupils.” In other words, 
biempcrouueLeoletic teacher's efforts — pupil behavior and 
accomplishments - must be observed or measured. However, 
this approach has some striking disadvantages. In order to 
provide reasonable assurance that pupil change is truly a 
product of the teacher's efforts, external factors - such 
ase rOorelcarniing, pupil intelligence, home influence, and 
SO0,0on = must be rigidly controlled.2> This control is ex- 
cLomolveCriiicuhly TO achieve. in the MBELAB situation, this 
problem would have been augmented by the fact that no one 
student teacher was responsible for any one group of stu- 
deuus.  ineréetore, bhe contribution of any one teacher to 


pupil achievement would have been obscured. 


eSpavid G. Ryans, Characteristics of Teachers (Wash- 
iievon.. Dec. : Americans courca Yeon Bducation;» 1960), p. 4h. 
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In view of the difficulties described above, it was 
decided to employ supervisory ratings as the performance 
criterion. In connection with the criterion problem, Harold 
Mitzel has noted that "perhaps the most significant state- 
ment that can be made about any proposed criterion is that 
it is a partial criterion."“© ‘he decision to use super- 
visory ratings as the performance criterion was made with 
the reservation that any conclusions drawn from the study 


would be similarly limited. 
ORGANIZATION OF THE REMAINDER OF THE STUDY 


Dheyremaindersotrthe study Isitorganizedanto four 
chapters. Chapter II contains a review of related litera- 
ture and research. Also presented in this chapter is the 
development of the theoretical framework for the study. 
Chapter III describes the sample, the testing procedure, 
the instruments used to provide raw data, and the statis- 
tical treatment of the data. The results of the statisti- 
cal analysis ‘are reported and interpreted in Chapter IV. 
Chapter V includes an overall summary of the study as well 
as conclusions, implications, and recommendations for fur- 


ther research. 


CbHarold E. Mitzel and Cecily F. Gross, "The Devel- 
opment of Pupil-Growth Criteria in Studies of Teacher 
Effectiveness," Educational Research Bulletin, XXXVII 
(November, 1958), 20 
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CHAPTER II 


REVIEW OF THR LITERATURE AND THEORETICAL ORIENTATION 


The purpose of this chapter is twofold: (1) to 
review literature and research related to the problems of 
this study and (2) to present a theoretical framework for 
this investigation. Accordingly, the chapter contains two 
major divisions. The first - a review of the literature 
- is organized around the variables of teacher personality, 
satisfaction, and sex. The second - a theoretical orienta- 
tion = utilizes Socio-psychological concepts and their 
application to instrumental music teaching. Relevant lit- 
erature is also included in this section wherever appro- 
priate. Thesé two sections are followed by a summary of 


the chapter. 


RELATED LITERATURE AND RESEARCH 


Personality 


Many music educators speak of the personality of the 
effective music teacher and ask to have the specific traits 
Gimesuchea person idéeéntiried and defined. A number of 
writers have listed qualities believed to be important and 
although their statements are usually based on experience 
rather than research, they give evidence that personality is 


generally regarded as a vital factor in successful music 
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22 
teaching. 
in avidiscussion of the personality of the music tea- 
ehnér, Charles Hoffer suggests that’ maturity, sincerity, 
awareness of the needs of others, decisiveness, stability, 
and good sense are qualities that are necessary in a good 
teacher. | 
According to Barbara Buehlman, personal traits such 
as drive, energy, enthusiasm, determination and sense of 
homMor ereweccentila te ormsuccess tnwthe teaching of instru- 
mental music.¢ 
Charles Righter would agree that a sense of humor is 
an important ingredient in the personality of the instrumen- 
tal veacher.o Hel also points out that an attitude of sympa- 
thetic understanding toward students, poise, and fairness 
arorneces sary virtues.2 The importance he attaches to the 
personality of the teacher is reflected in this statement: 
VWittemeueroeaitticull torwmeasure With any degree of 
exactness the influence of personality upon performance, 


Lieto mee maS SUMme6daLOot aL nmenne rt ihletdmanewhicheaths 
interpreter (the conductor) works through other indi- 


lCharles R. Holter, caching Music in the Secondary 


Schools (Belmont, California: Wadsworth Publishing Company 
Dace Colon. Sey 


“Barbara Buehlman, "Should a Woman be a Band 
Director?” The Instrumentalist, XX1 (September, 1966), 56. 


3Charles B. Righter, Teaching Instrumental Music 
VNew York: Carl Fischer, Inc., Teo, iy ieiee 
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ae) 
viduals, his personal qualities will assume at least as 
much importance as his native ability, his training, and 
his experience, 

Ineanearciclemwconcerming thesqualifications: of music 
teachers, Clarence Hesch emphasizes that personal attributes 
of teachers are sufficiently important to deserve constant 
evaluation. He believes that general intelligence, emo- 
tional stability and leadership ability are necessary for 
succegsiul music teaching. 

Robert House states that many failures among students 
preparing for a career in instrumental music teaching "seem 
to be traceable to personality deficiencies and lack of 
motivation."©° He notes that some music education majors 
succeed scholastically and in performance, but "have 
serious weaknesses in personality and/or attitudes that make 
them unfit for a teaching vocation."/ In his view these 
students should be urged to discontinue their studies in 
music education. 

John Best has applied principles generally accepted 
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5Glarence J. Hesch, "Above and Beyond a Knowledge of 
Music," Music Educators Journal, XLVIII (January, 1962), 68. 


SRobert W. House, Instrumental Music for Today's 
Schools (Englewood Cliffs: Prentice Hall, Inc., TOS5) 
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tion. He recognizes that the music teacher is faced with 
problems and difficulties which are unlike those faced by 
his academic colleagues and that these difficulties often 
constitute barriers to success and satisfaction. To pro- 
mote better understanding, the music teacher must be 
especially skilled in the area of human relations. In 
addition to this, Best emphasizes the need for drive, en- 
thusiasm, and a warm, friendly personality.® 

Other statements of opinion regarding the personal 
qualities of the music teacher have been obtained through 
research studies. These investigations, although not de- 
voted specifically to the study of personality, are sug- 
gestive of the possibility of a relationship between per- 
sonality and successful music teaching. 

John Warren sought to determine why academically 
talented students, having elected to take music, had sub- 
sequenuly ediscontinued their music studies.. He conducted 
four surveys in which questionnaires were sent to high 
School “students, teachers, guidance directors, and music 
Supervisors. One of the primary reasons that students 


dropped music was found to be the personality and classroom 


Siohn W. Best, "Will You Be a Successful Teacher?" 
Music Educators Journal, XLII (June-July, 1956), 52-5. 
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techniques of the music teacher.? 

Somewhat similar findings were reported by Jackson 
KEhlert, who, in an effort to identify causes of failure 
among music teachers, sent questionnaires to five hundred 
seventy employing officials. Personality weaknesses were 4a 
major cause of teacher failure in the opinion of these 
administrators. It is interesting that musical weaknesses 
were not thought to be among the important causes of 
failure.!0 

(ie rewmisia lao ta moticedbile scarcity ofmusical items 
on the list of effective teacher behaviors developed by 
Winnifred Fenton.'1 tn her study, which was undertaken in 
order to provide helpful information for teaching training 
institutions, she attempted to identify music teacher 
effectiveness through behavioral criteria. To obtain 
observations of teachers in functional situations, she used 


theweriticaleincident ‘technique. Expert's in the field of 


9John R. Warren, "Music Elections by Academically 
Talented Students in Florida High Schools" (unpublished 
Doctoral Dissertation, Florida State University, 1961). 


10Jackson K. Ehlert, "Causes for Failure Among Music 
Teschera, § Music Hducators Journal, XXXVII (January, 1951), 


36-38. 


llwinnifred L. Fenton, "Effectiveness of Music 
Teachers Identified Through Behavioral Criteria: A Basis 
for Redirection in Teacher Education" (unpublished Doctoral 
Dissertation, Wayne State University, 1957). 
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music education were asked to report on activities which 
Ghey hadsopservedyor recalled and which, in their opinion, 
were effective or ineffective. After gathering and ana- 
lyzing seven hundred incidents, Fenton categorized the re- 
sponses and then enumerated the personal, professional and 
social qualities of effective music teachers. The category 
pertaining to motivation received the largest response. 

The second largest response fell in the category of personal 
ova knuie Sehomuleaderships Listed in this category were the 
following characteristics of the effective music teacher: 

- she is emotionally stable. 

Ce OMom omen nai Vodia ie oOherel Labi ty econscacn= 

i OUS we DUNCLUAL, sSincere, 

Shemheaseability and skill in the field of music. 
= oie-rs, an Undiviadual with objectivity; she 


possesses BEETS fairness, considerateness, 
Laclwotaprejudiice. 
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Paul Van Bodegraven has emphasized the importance of 
objective measuring procedures in the determination of 
qualities that contribute to effective music teaching. | 3 
Since 1960, a number of researchers, also recognizing the 
need for objective measurement, have conducted investiga- 
tions which attempt to identify these qualities by means of 


structured personality tests. 


HET Diss ty. RiOSk 


13Paul Van Bodegraven, "Soft Spots in the Teacher 
Training Program," Music Hducators Journal, XLVIII 
(April-May, 1962), 7-9. 
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One of the earliest studies of the relationship be- 
tween personality and teacher effectiveness was carried out 
by George Barth in 1961. He asked administrators, univer- 
Sity professors and supervisors of music to nominate tea- 
chers whose work could be regarded as representative of the 
top 10 per cent of teachers. These selected teachers were 
then compared with general teacher samples on the basis of 
their scores on two personality tests - the Thurstone Tem- 
perament Schedule, and the Cattell Sixteen Personality 
Factor Questionnaire. A clear differentiation between the 
two groups was found on Cattell's measure of general mental 
ability. /4 

The selected "top 10 per cent" teachers were then 
compared with general samples of teachers who expressed 
lesser degrees of satisfaction. Measurable personality 
differences were found. According to scores on the Cattell 
questionnaire, selected teachers were significantly higher 
in general mental ability, self-sufficiency, perserverance, 
and persistence. They were also found to be more confident 
and self-secure, as well as more outgoing, understanding, 


and permissive. Selected teachers were less tense and 


\Ugeorge W. Barth, "Some Personality and Temperament 
Characteristics of Selected School Music Teacher" (unpubli- 
shed Doctoral Dissertation, University of Southern Califor- 
nisvlooise. 139. 
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anxious than teachers in the general samples. Scores on 
the Thurstone Temperament Schedule revealed that selected 
teachers were more active, more emotionally stable, and 
possessed greater leadership qualities.!5 

im-addition to these major findings, Barth discovered 
the existence of personality differences between instrumen- 
tal teacher samples, consisting exclusively of males, and 
choral samples, consisting of both male and female groups of 
teachers. For example, one general sample of female choral 
teachers scored significantly higher on Cattell's Factor A 
than did a sample of selected instrumental teachers. A high 
SeCoOre = ormvuhbis factor, indicates “that an individual enjoys 
dealing with people, is cooperative, good-natured and warm- 
hearted "A \ low scoring individual likes working alone, in- 
tellectual companionship, and avoidance of compromise. He 
isecool, suspicious and rigid. Another selected instrumen- 
tal group fil found to be more reflective than a general 
sample of male choral teachers. Several other personality 
differences such as these were found. Barth stated that in 
general, instrumental teachers were Significantly more 


dominant cnan chorea. misic teachers. !6© 


\5tpid., pp. 153-15). 


IStbid., pp. 81-137. 
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Walter Duda's approach to the study of the music 

teacher is somewhat different than that of most investiga- 
tors.!/ He attempted to improve procedures for selecting 
student teacher candidates by predicting three major di- 
mensions of teacher behavior in the classroom: dimension X 
(friendly, understanding versus egocentric, restricted), 
dimension Y (responsible, businesslike, systematic, versus 
evading, unplanned, slipshod) and dimension Z (stimulating, 
imaginative, surgent versus dull, routine).18 These di- 
mensions were measured by master teachers and college sup- 
ervisors who filled in the Observation Record and Glossary - 
an instrument developed by Ryans during the Teacher Char- 
acteristics Study. The same instrument was used at both 
the elementary, and secondary level, since it was estimated 
that, teacher ,»behavior is not the result, of grade level, but 
Uhn6, result of a basic personality structure., Using these 
dimensions as criteria, Duda compared them with achievement, 
interest, and personality scores of a group of one hundred 
Srucdehiaweachens.. On the basis, of; the» nesudits,, he developed 


an instrument for the prediction of these three dimensions 


l\7walter B. Duda, "The Prediction of Three Major 
Dimensions of Teacher Behavior for Student Teachers in 
Music Education" (unpublished Doctoral Dissertation, Uni- 
Veron OL ort nos, 1961). 
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30 
of teacher behavior. 

Although this was not primarily a personality study, 
some Of Duda"s findings’ in this regard are of interest. The 
Minnesota Multiphasic Personality Inventory was one of the 
two instruments used to assess personality. The Pd scale of 
this instrument, which measures an individual's similarity 
to persons who are devoid of deep emotional response, and 
are unable to profit from experience, correlated negatively 
with dimension X for elementary teachers. The Mf scale, 
which measures interests characteristic of one or the other 
sexes, yielded a positive correlation at the 5 per cent 
level with elementary teacher behaviors X, Y and Z. How- 
ever, none of the teacher behaviors at the secondary level 
correlated significantly.!/9 

The other instrument used for personality measurement 
Was "tne Music Preference Test of Personality. Factor Three 
of this test, which measures degree of self-confidence, 
correlated with behavior Y at the 1 per cent level and with 
behavior Z at the 5 per cent level for elementary teachers. 
Factor Bight, which measures sociability and emotional 


Vicwiomcoluolaucd Significantly with behavior X for second- 
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ary Headhebs 120 According to the personality instruments 
used in this study, the relationships between personality 
and teacher behavior were more predominant at the elemen- 
tary than at the secondary level. On the basis of his 
data, Duda concluded that the relationships obtained on 
music teachers could be expected to differ somewhat from 
those obtained on teachers in general. 

In 1961, William Michael, George Barth, and Henry 
Kaiser compared the dimensions of temperament among secon- 
dary-school instrumental and choral teachers using the 
technique’ of factor analysis.©! From the total sample of 
over three hundred subjects (Group I) two subsamples 
(Groups II and III)were established. This was done on the 
basis of competence as judged by music education special- 
ists as well as on the basis of expressed degree of satis- 
faction. Factor analysis of the data resulted in the 
1dsnvitication) of) fiver factorsyicommon to,all, three groups. 
These were defined as friendliness, emotional stability, 
self-sufficiency, empathetic sensitivity, and perseveration. 


For Group II teachers - those not nominated as outstanding - 


<OTnid., p. 108. 


ClWilliam B. Michael, George W. Barth, and Henry F. 
Kaiser, "Dimensions of Temperament in Three Groups of 
Music Teachers," Psychological Reports, IX (October, 1961), 
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ty 
three additional factors were found: (1) defensive - auth- 
6ritarian, (2) unsophisticated, impulsive introversion, and 
(3) dependency with inactivity. For the competent and sat- 
isfied teachers (Group III) a factor of sophistication was 
identified. 

Although test scores for all three groups yielded 
Similar trait dimensions, Group III subjects were higher 
than Group II subjects in mental ability, emotional sta- 
bility, persistence, sensitivity, composure, energy, 
anxiety, sociability, and dominance. They were also more 
conventional in social attitudes. Group III teachers were 
found to be less excitable and less suspicious or jealous 
than Group II teachers. 

Warren Lutz, in 1963, investigated the professional 
background and personality characteristics of high-school 
instrumental teachers.“© Each teacher was identified as 
SucCesaiit Or unsuccesstul on the basis of opinion-rating 
forms sent to his administrator, a fellow teacher, and one 
of his students. The Minnesota Multiphasic Personality 
Inventory was used to determine personality characteristics 


Ore participating teachers. When compared with unsuccessful 


eewarren W. Lutz, "The Personality Characteristics 
and Experiential Backgrounds of Successful High School In- 
strumental Music Teachers" (unpublished Doctoral Dissertation, 
Universiuy of [liinois, 1963). 


a 
4 


oy erounat fae 


oa vee yay > : ; 
‘iw to bevrevodwtat Ti. Vlas bee Og he & Lele p a} i . 
- - a) , 7 4 ” 
: ; on * * #4 7 ; be ae.) ‘tT! 
. - 268 (nd tabsAgnGs. 4o9 OT LT oe oe: 


' ban’ } = eer 
ee i re i | ro" Lis oo Ia) . eras wer 
’ 


4 
_ 
7 . alls rear) a.}/ 
a — nae? 


iy * ae 


Dehsaiky Tio! wewat 1 Tose Jone (eeSeEe «s 
> ; 


A eigid stew viosiGwe Lil quvosh .enotaie ty J kant oneal mi 
> oj 


- , 


. : ; < l a-ha aoe on oe 
= «ape - J ine ls owe gy¥iwiis [ies bd y5icihk Wet a ai fl Ja 
“ - ’ 


- - = s 


\ ’ . “% 


, af Py hi ed A F ’ 
PISO O81.38 Poy) aie | Peng mol Dire 
a7 : A 
stay F's tone T Y ais 5 4 ‘ 
“ei 3 rh fovea ays ‘? Ad es 
* 
4 P . F - a PR s a | 
7 ahha 208 (O14 Pia} “RPT a Et er Sl ¢ 
» 
: ,; " yan ; ere ‘3 Ch 
s 
i Al > 
= > > 
id i t ‘ 
° f s 
t 2 = , Va i Li 7% 1 aa PPS 
' 
‘ 
Od i c . 4 i i a 
a ' 
, - J 9 ; 
4 & a L aq 4 die “ss i 
hi 1? 04 A, ‘a wale par Poel . as 
“Tv 7 Lr ae ‘ “ : 7 - a ée 
oo Ms OTe SU MATT ee SS ae ee ihe 


Coy!) elereres 
ey) 


- er 


ye, 


teachers according to personality profiles, successful tea- 


chers: 


were less committed to compulsive, neurotic 
behaviors 

were less moody 

were better able to reconcile their internal 
problems 

were more capable of deep emotional response 
were better able to profit from experience 
had a higher degree of emotional morale 
worked harder for social approval 

were less hostile 

were more flexible 

Nom VeGdenie sia 

had broader interests 

were happier and more self-satisfied 

were more people oriented 

were more self-confident 


[UtGZerepomiedsunay, 1m peneral, sproti les for boun 


groups of teachers were similar. Differences obtained were 


deseribed as being in degree rather than direction. How- 


ever, 


undesirable traits wére found to exist to a greater 


degree in unsuccessful teachers. Another ii Ware bbiok=s feng ale 


terest was that successful teachers were more satisfied with 


education as a profession than were unsuccessful. teachers. 


John Anderson recently conducted a study to (1) locate 


instruments to measure qualities considered by educators to 


be necessary for success (2) determine the relationship of 


these measures to unsuccessful student teaching, and (3) to 


establish which of these measures have value for purposes of 


“3Ibid., pp. 15-16. 
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34 
prediction.<4 In this study, "success" was established on 
Une Casa Opestucent=teachinge ravings. -Insaddition to the 
sample of nineteen student teachers, twenty tenure teachers 
and ten master teachers were tested for comparative pur- 
poses. Using the Guilford-Zimmerman Temperament Survey as 
a personality measure, Anderson found that the objectivity 
factor and the masculinity factor showed high predictive 
value. These two factors revealed significant differences 
between high and low-potential student teachers. It was 
stated that two other factors - personal relations and 
emotional stability - could also be considered to be worth- 
while predictors. 

When the total student teacher sample was compared 
to the sample of tenure teachers, student teachers were 
ie phisr Bmp mesculinity, but lower in personal, relations, 
friendliness and objectivity. However, when high-potential 
student teachers were compared to master teachers, no sig- 
nificant differences were found. It was concluded that 


high-potential student teachers and master teachers would 


Ch John M. Anderson, "The Use of Musical Talent, 
Personality, and Vocational Interest Factors in Predicting 
Success for Student Music Teachers" (unpublished Doctoral 
Dissertation, University of Southern California, 1965). 


wo beter (anrsd paw “eaesgue”  eyite ele 
ais of. POLENDa nt swanidor yitionet te 


enefimed extines pthers stetopes Ieenus sy) 
| RAE 


“ae avitwragnos 2odt Dadeod ataw Ga iu pe: 
S94 ° CHV RE a (lem womol” Ads s ie i gut Eoved! wee 
uiiGP@SELde ens cant pri it iow then et b= on 

evicoibers dpc Sawens tere yoraz ae 
Qeanassltiib soso l:ras oi repeat stare ows peo 

aow 7 eguriues) tnabdd es ahdhading "ip bos pte 
Sixt) tudflieisat i Grits Taq ‘& .«rig] 282 Has ote cgi 
efttow of ot bedeblstos ef osia bluos - YL aate se 
ctor shh 

beignon suv Slager sefoted Ingo 1kigs afd 
ancw atetoaed Jehu te ri srtaday as une? an signe 5) 
pveitefas DCeaoc2te( ‘a? tadol Ji .yerheoeeee 


ay 


falbonetoqetay ot dun,  revewt. wh le poet 80 eer aa 


“nis Of. qmiddotes Yetedn of Lol eqihd Bilow eaeies 


Sane Debalyeco-taw Jl. »Snwol eiew nothetaY FES eo VEN 
' + - a =. 
z ‘ * 7 a) + i Pom * pe i. ps ; 
bi VOW. LO ih a. tag oe =F | SA e 2 hPa 09) 2 SN IMapues eh, ry 
ane - 


, pee 


et aa 
¥ 


telet iyeleuh to! pet sivt” 
shea bay eed) Gr ndgae irene 
Lagan sep aarti ' vacant 

» bedes yallrenerts a ceri see, ee 


o 


a 
seem to possess the same characteristics.<) 

In 1965, John Fosse gathered data on family back- 
ground, musical and educational experience, social history, 
Reaching experience, and the psychological characteristics 
OL Dand teachers in an attempt to develop equations for 
predicting success.©© he Sstvablisned three eroupse of 16a— 
chers according to whether their band received a festival- 
Pattee superiors (Seu), ‘excellent (Set Il) or 
I2ccUmm (cote Nr Ae Touro eroup (seu 00!) consisted of 
teachers whose bands were not entered in the festival. 

He found that the groups displayed their greatest 
Cee renooss Li voolt’ Dpaeyechological attribputes. “seu I 
Lode netemWwere. COOL, a1001, Snereetic, Outler-direcued, oOp-= 
timistic, methodical and tended not to be introspective. 
Set II directors were also aloof but were inner-directed, 
ict eC, SOU LuLVve, Lilet leculually curious, sand more 
livros lec ulve Unlal sol ledurectors. sou Til subjects were 
LomeuOucly oOrlLenued, ~loomy, depresscd,, Worrisomoe and un- 


able Go maintain good relationships with authority figures. 


2ibid., vp. 78-79. 


e6John B. Fosse, "The Prediction of Teaching Effec- 
tiveness: An Investigation of the Relationships Among High 
School Band Contest Ratings, Teacher Characteristics, and 
School Environmental Factors" (unpublished Doctoral 
Dissertation, Northwestern University, 1965). 
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Set IV directors were somewhat similar to a composite of 
Set I and II directors, but were less competitive, and more 
intellectualized.©!’ From these results, Fosse inferred 
that personality differences between the three sets of dir- 
ectors were qualitative rather than quantitative. In other 
WOldc = J6t 0, Llano Lill sibjecte did not shave different 
amounts of the same attributes so much as they had differ- 
ent attributes.28 

Lia sLeMpuing, au tunis point, to compare studies 
with a view to establishing a "list of qualities" which 
have the power to discriminate between effective and in- 
effective music teachers. A cursory examination of the 
foregoing material would lead one to suspect that some 
qualities do indeed have potential for making such distinc- 
tions. For example, both Hoffer and Hesch regard "emotional 
stability" as a desirable teacher trait. The findings of 
Fenton, Barth, Michael et al, Lutz and Anderson would 
support this view. Similarly, frequently mentioned quali- 
ties such as persistence (Buehlman; Barth; Michael et al), 


intelligence (Hoffer; Hesch; Barth; Michael et al), drive 


and energy (Buehlman; Best; Barth; Michael et al; Fosse), 


lIbid., pp. 264-265. 


28rbid., p. 165. 
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By 
confidence (Barth; Duda; Lutz), leadership ability (Hesch; 
Fenton; Barth);"sociability (Best; Barth; Duda; Michael 
et al; Lutz), and understanding (Hoffer; Righter; Best; 
Fenton; Barth) could be construed as those capable of dis- 
tinguishing successful from unsuccessful teachers. 

On the other hand, some of the research findings 
appear to be contradictory. Anderson's high-potential 
subjects obtained higher scores on the "objectivity" factor 
than did) low potential subjects. ‘An andividuad whovis high 
in objectivity can be described as "thick-skinned" or "un- 
sensitive."<7 Anderson's finding is supported by Fosse who 
described oev I directors as “less sensitive thar Set’ DT 
Girectors.  “Incontrast to this; "Michael "etal reported 
Une successius, veachers "were Wigherein sensitivity, Also; 
Barth found selected teachers to be less "tense and anxious" 
than other teachers whereas Michael et al list "anxiety" 
as a quality characterizing competent teachers. Another 
possible contradiction is that between Fosse's Set I dir- 
ector who was described as "cool and aloof", and Barth's 
successful teacher who was "outgoing and understanding" or 


the successful teacher who measured high on "sociability" 


<oRen jamin Kleinmuntz, Personality Measurement 
(Homewood, Illinois: The Dorsey Press, 1967), p. 197. 
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38 
(as opposed to "aloof and stiff")in the study of Michael 
et al. A number of other seeming inconsistencies could be 
located. 

However, great caution must be exercised in attempt- 
ing to make comparisons such as these. Not only did experi- 
mental conditions differ markedly from study to study, but 
results were obtained on the basis of different personality 
instruments. Some investigators used tests such as the 
Thurstone Temperament Schedule, the Guilford-Zimmerman 
Temperament Survey, and the Cattell Sixteen Personality 
Factor Questionnaire. These are factor-based tests de- 
signed to evaluate personality traits along many different 
dimensions. However, other investigators used the Minnesota 
Mute phasies Personality? inventory, which does not purport to 
measure basic personality dimensions "but to predict current- 
ly accepted psychiatric categories."29 These tests represent 
two basically different approaches to personality in terms of 
what they are trying to measure. 

Another problem encountered in comparing research re- 


SUubre rs “bie almost arbitrary ecolminegyoty stra wt names.?! In 


3°%Gyril J. Adcock, "Review of the Minnesota Multi- 
phasic Personality Inventory," The Sixth Mental Measure- 
ments Yearbook, (Hyland Park, New Jersey: The Gryphon Press, 
LOGE) pn 513. 


el Gocwds Cronbach, Essentials of Psychological Test- 
ing (second edition; New York: Harper and Row, 1960), p. 468. 
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this connection many perplexing questions arise. For ex- 
ample, does the "emotional stability" factor on the 
Guilford-Zimmerman Temperament Survey measure the same 
thing as the "emotional stability" factor on Cattell's 
questionnaire? What is the relationship between the 
"masculinity - femininity" scale on the Minnesota Multi- 
phasic Personality Inventory and Guilford's "masculinity" 
scale? According to Cronbach, the only meaningful way to 
discuss personality data is to refer specifically to 
"Guilford's Ascendance score", "CPI Dominance score", or 
"Thurstone Ascendant score", according to the measure 
used. 22 

The various personality tests and their accompanying 
trait names reflect different conceptions of personality 
and provide different kinds of information. As a result, 
the data obtained in studies of personality attributes are 
not always directly comparable. 

At a more general level, it is interesting to note 
that in some studies (Anderson; Fosse; Lutz) subjects were 
grouped only on the basis of effectiveness whereas in other 
studies (Barth; Michael et al) both teacher effectiveness 


and vocational satisfaction were taken into account in the 
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ane) 
pooling of subjects. In the latter study (Michael et al) 
five factors common to all three groups were identified. 
However, when Group II (competent and highly satisfied) 
teachers were compared with Group III (less competent and 
less satisfied) teachers, statistically reliable personal- 
ity differences were found. Also, when Barth's subjects 
were grouped on the basis of competence alone, only one of 
the twenty-three personality variables - that of mental 
ability - differentiated the two groups. It was after fur- 
ther sorting of subjects according to expressed satisfac- 
tion that the remaining differential personality character- 
Mules were identified. | These findings’ lead one to specu- 
tavew-on teacher satisfaction and 4s) relationship to per- 
sonality and performance. Attention is given to this 


Mmeover aim thetollowing section. 


Satisfaction 

heeecivCoeiNeunoearea sol Leachermoaulsi acu1on 16 
Usually mouivaved by a concern for the Pretention of compe= 
tent teachers and the maintenance of a suitably low rate of 
GUrnOver Within the profession. . The few studies which have 
been done in the field of music education reveal that a 
Hitec nyeot LAaCvorssintluence music teacher satisfaction. 

Viet OLeo wwiorcOnducled a Survey Of music teachers 


in Michigan, found a positive relationship between salary 
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4 
level and job-satisfaction.33 Only 16 per cent of teachers 
in the lowest salary bracket were well satisfied, whereas 
77 per cent of teachers in the highest salary bracket were 
well satisfied. Steg also reported that there was a nega- 
tive relationship between degree of perceived strain in 
their work and salary level. 

Tneesuevey.of ~raduates of tthe Mlorida State Uni- 
versity School of Music, Charles Rinehart discovered that 
the rate of withdrawal from music teaching was sufficiently 
large to be a cause for real concern. 34 He reported that 
among those still teaching, only 15 per cent had not ser- 
iously considered leaving the profession. According to 
questionnaire responses, teacher withdrawals were caused 
Diynulieutol lowing: » «inadequate salary, unsatisfactory space 
facilities, inadequate equipment, unsatisfactory class 
SCuUGGueLa gw eeunadequace. —inanciad ~appropriatvionswior music, 


wens lon evolving Drom noise and physical effort, additional 


330laf Steg, "The Total Work-Load of High School 
Teachers in Michigan," Journal of Research in Music Educa- 


anoeHenry Lb. Cady, Hvaluation and Synthesis of Research 
Studies Relating to Music Education, (Columbus: Ohio State 
University, 1562), jo Wea 


34 charles B. Rinehart, "Incidence and Causes of With- 
drawal from Public School Music Teaching" (unpublished 
Doctoral Dissertation, Florida State University, 1962), 


pp. 85-88. 
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ive! 
dutres other than music, “quality of school discipline, and 
Witevoretes -vurvwoes ol dni tra tron Or Tacul ty. 

Rinehart concluded that the most frequent causes for 
withdrawal were inadequate salary (for men) and marriage 
with consequent family mobility (for women). Two other 
factors ranking high in importance were unsatisfactory 
class scheduling and inadequate space facilities. 

Robert Calder studied factors which influenced the 
decisions of male music education graduates to withdraw 
from or not to enter the profession. 35 He found that their 
decisions were significantly influenced by dissatisfaction 
with these factors: salary, prestige level, working condi- 
upOils, OpPOruunruLles for promotion, physical plant and 
equipment, the jschool administration, the teaching schedule, 
student attitudes, musical immaturity of students, and type 
of music with which the teacher was working. Of these, 
financial considerations, occupational factors, and rela- 
tionships with administrators were found to be of almost 
equal importance as primary influences on their decisions to 


MOpiC awe rom ules proloce vol.  Mactors concerning the 


35Robert E. Calder, "Factors Influencing Male Music 
Education Graduates of Certain Pennsylvania Institutions of 
Higher Education to Leave or Not Enter the Profession" 
(unpublished Doctoral Dissertation, Pennsylvania State 
Umiversity, 1962), pp. 96-107. 
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43 
quality of school music and other professional relationships 
were of lesser importance. Little importance was accorded 
factors regarding the amount of time spent on non-musical 
activities. 

According to the responses of those who did not 
enter the profession, financial factors were found to be by 
Larethe most intiuential factors, followed by factors con- 
Corning icwcuality of publiceschool music, and occupational 
Lee box, 

From the results obtained by Steg, Rinehart and 
Calder, it would seem that dissatisfaction with the music 
teaching vocation is often the result of a number of 
financial and administrative factors rather than a lack 
of inherent interest in music teaching itself. 

With regard to the relationship between satisfac- 
tion and personality, a number of vocational theorists have 
suggested that degree of expressed satisfaction with an 
occupation could be a function of the personality of the 
THOmVnOUeiee Ot example, sLorne Kenda ll et alo in their 
Urscusalom Ol Various aspecus Of jobs, have put Lorthy the 
view that "temperamental and personality characteristics 
are likely to be related to a tendency for individuals to 


be generally satisfied or generally dissatisfied with all 
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aspects, "36 

The research of Raymond Kuhlen, who conducted a study 
ofeteachere satisfaction, lends support to) this view.>!/ He 
hypothesized thatrjob satisfaction ass proportionate to» the 
degree that elements of the job satisfy the needs of the 
indiwioneieey Abitie® outsetsofehis! study, hemstated:that this 
relationship could be expected to hold to a greater degree 
among men than among women, since a career role tends to be 
primary for males and relatively secondary for females. 

The subjects, who were junior and senior high school 
teachers, were asked to respond to three instruments: the 
Edwards Personal Preference Schedule - a personality test 
which measures needs; a test entitled "Personality Types 


" 


and Occupations, which measures respondents! perceptions 


of the need-satisfaction potential of their job, and a 
quesbvonnevrey askingpaforeratings, of wabhistaction with the 


occupation on an eleven point scale. Data resulting from 


3©Lorne M. Kendall, et al. "Cornell Studies of Job 
Poursreacurous LV. Whe Relative Validity of the Job Deserip-— 
tive Index and Other Methods of Measurement of Job Satis- 
Pano Li rrose, 1963), po. Do. 


3’Raymona G. Kuhlen, "Needs, Perceived Need Satis- 
Pee umonmopportunitié6s, and Satisfaction with Occupation, ” 
Vocational Behavior: Readings in Theory and Research (New 
Voce nolt es Rineniart and Winston ine.,)1900), op. 103-113. 
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5 
these tests revealed that for men in particular, satisfac- 
tion with teaching did vary with the degree to which the 
person's constellation of needs were satisfied from the 
occupation. Correlations were generally lower for women 
Since, as Kuhlen explained, occupation does not appear to 
be a primary source of need gratification for women. 

Kuhlen's hypothesis did not specify particular needs 
but only that occupationally relevant "needs" in general 
mist. bDetimlovi led Ate the conclusion of the study he 
stated that satisfaction or frustration of particular needs 
could be expected to be relatively specific to the occupa- 
tion and that information in this regard would be useful for 
selection and guidance of personnel. He explained that in 
some situations it is probably unwise to employ people with 
particular need patterns, and also that frequently there is 
a discrepancy between the type of person needed for a par- 
ticular position and the potential of that position for 
satisfying the needs of the individual who can do the job.38 

The findings of Barth and Michael et al, whose stud- 
ies were reviewed in the previous section, also point to the 
pessi bidity of a relationship between satisfaction and per- 


sonality. In both of these studies, when teachers scoring 
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6 
high in both competence and satisfaction were compared with 
those scoring low on both of these variables, significant 
personality differences were found. In the Barth study 
these differences did not occur when subjects were com- 
pared on the basis of competence only. One wonders what 
personality differences would have been obtained had the 
subjects in these studies been compared on the basis of 
satisfaction alone. 

ptuUdLTes “in “the area’ of satisfaction weually proceed 
on the assumption that a direct relationship exists between 
satisfaction and proficiency - that a high level of teacher 
satisfaction has a positive effect on the teacher's parti- 
cipation in the teaching-learning process. Some studies 
heave provided evidence for this.” Kor "example wutz, ir his 
study of instrumental music teachers, found that the 
successful teachers in his sample were more satisfied with 
education’ as a profession than were’ unsuccessful teachers. 
However, “strong evidence Lrom industrial situations, where 
many morale Investigations have been carried out, indicates 
DigGenOrele sis not necessarily related to productivity.2? 


Nescarchatowl sui give nshave pomnhed Ouuyohat these) two 


39patricia C. Smith, "Cornell Studies of Job Satis- 
P2ACpVON Men at poUseLOgy sor the Development of a General 
iMieavyectsJObwokuLetaction (In Prees, 1963). 
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47 
variables - satisfaction and performance - may interact, 
butearecenot: necessarily directly related.40 

PUeoartigemstudy.ethersorting of subjects on the 
basis of both competence and satisfaction was done on the 
assumption that any teacher who had been selected for mem- 
bership among the top 10 per cent of teachers and who had 
also expressed strongly satisfied feelings about the voca- 
tion, was stably adjusted to the role of the music educa- 
tor.4'! "Role of the music educator" is a rather broad con- 
cept. It is generally agreed that the teacher is involved 
inaa number of instructional and administrative roles. Acc- 
ordingly, it would seem more appropriate to speak of the 
"roles" of the music educator. Responses to a summary ques- 
iteonmisvchmasethatiused in théesBarthratudy) about vocational 
Satisiactiontare likely) to, be based.on apbroadsspectrum of 
Pepeetiimanus Mal nnOunormwords, sg pnemsubgeacusmeineresponding to 
SIchmeomguescbwonanie LikedyStopconsidsrencoueonly, the) teaching 
TEpcirrAmOUbVariLous ethersaspects? ofehis gworkssuch asrextra-— 


class roles of the teacher; annual income, promotional 


4On ne Maccaulay ot al. "Corneil Studies of Job 
PVwuckeowlOmn LL’, COnvercgen ty and, Diserimmanant -Validity 
fore Measures of Jobo Satisfaction by Rating Scales” (in 
Pressems 90s), .\-c. 
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48 
opportunities, and so on. The studies of Steg, Rinehart and 
Calder give a good indication of the various considerations 
which help to determine satisfaction. 

Most statements in the literature make use of the 
term "satisfaction" in the general sense of the word. It 
usually refers to satisfaction with the profession as a 
whole, or "vocational satisfaction". However, this is not 
a unidimensional concept. Satisfaction has many components 
and it is not known whether they are additive in determin- 
ing total.-feelings of satisfaction, nor is it known under 
what conditions any single aspect dominates feelings and 
becomes the primary determinant of satisfaction. Indust- 
rial and social psychologists have found that satisfaction 
and performance will show different relationships depending 
on the aspect of the job and time span under consideration.4¢ 
For example, Rinehart and Calder studied the long-term 
factors of entrance and withdrawal from the profession. 
these actions are dikely to be influenced. by such long-term 
Gacwone tacesecurity .~topporbunity «cor promotion, and pres- 
tige as well as the consideration of alternatives at that 
level. © Actual satisfaction with teaching activities, on the 


other hand, would be related to the classroom situation and 
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the extent to which the teacher has control over the pace 
and quality of his teaching. Because of the many factors 
involved, satisfaction theorists have proposed that aspects 
of jobs can and should be separated for purposes of measure- 
ment and also that differences in situations must be under- 
Stood and analyzed. They believe that contradictions in 
research findings can often be attributed to the fact that 
investigators fail to distinguish between the various 
BSspecucwOlm JOD Satisfaction and fail to account for situa-— 
tions in which results are obtaineda.43 

In the studies of Rinehart and Calder, reference was 
made to such long-term factors as salary, financial appro- 
priations for music, prestige level, and promotional oppor- 
tunities. A few factors, which might be considered to be 
short term - or at least more relevant to the teaching 
itself, were also mentioned. These include musical. imma- 
turity of students, unfavorable student attitudes, and 
bens honwevolving from moise and physical effort. From the 
Testiiue Oluudi ined in studies of music teachers, it is not 
POossivle to determine clearly the extent to which teacher 
satisfaction or dissatisfaction can be attributed to long- 


range tactors and the extent to which it is related to 


U3Patricia C. Smith and Lorne M. Kendall, "Cornell 
MUTE seOiadOWDeLisSLactrLon: Vil. Implications for the 
Pour. ein Press, 01963). 
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Sex 

The results of the Teacher Characteristics Study 
revealed several differences between male and female tea- 
chers. At the elementary level, men were less responsible 
and businesslike in classroom behavior, more inclined to- 
ward democratic classroom practices and permissive child- 
centered educational viewpoints, and more emotionally 
stable than were women teachers. Differences between the 
sexes were more general and pronounced at the secondary 
level. Women obtained significantly higher scores on mea- 
SuUPES Ol @rrendby,—responsible, stimulating classroom be- 


havior, favorable attitudes towards pupils, democratic 


classroom practices, permissive educational viewpoints, and 


VichUCMmunCotsbotlotne sm nOWe Vee mon veaChe ems COled ss 1eni ti 


cantly higher in emotional stability.44 
pinece unere have been no studies of music teacher 
Characteristics per se, any information which exists re- 


garding sex differences among music teachers is scattered 


UUnavid G. Ryans, Characteristics of Teachers (Wash- 
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Peer angsebaodosrdd, sedoenT end 20 edt ne s 

' 

bes, olemet: 513° 62am pei wd oe ane dein 
| 4 

eid teraq eon taal Sew fen, 1e% af eiaone ; 

~ot. Band Lonl’ stom {paoivasdad «oo aaby ea 


-hi ris arise {ma ay, bas peice Peres aye 
i 


gfibno lions avon ptt Veh Fotemete sao tanei — io 

ant ne twied eespoteriid jexstgay) abi sd bie sid idede « 

Yuaha sore hdres seomuotora” bas ‘Ara ton | ne BOxOG 
“Bam fo BeWODe totes ertnas thi aate pedtesds i -teve, 

wad mootess.als satteiuntte pidtencaeas | ts ° 88 pase 


5 burs oomeb eb igen! Bbiewodg ogous bade, sideiowl wot a 
sowee O28 


9] 4 


pra ,<ztnio qwy ry hanotdmoutle 2 vEelmaig 


Pam 


—fiingis hanose BIone Aes reas eae ft LOA wi i 
i 7 : / 
wi qdit edad a * 1 
‘igigelll 


a he a 5 


tor Gtetes itikaw no! damian ogaa jae has ‘i 
; 7 % 7 cary 
benunivase. et atatlooute Siaum gion 8 ore Vib: as J 


yertsaed stegm te neti od need: ovVen.4 


51 
throughout the literature. 45 Buehlman has expressed concern 
about discrimination against women in the instrumental mus- 
ic field. She believes they have been discouraged from ent- 
ering the field be comments which imply that "women are poor 
Mus omens Can Ueconduce, Can't discipline, dre terrible 
administrators. . ." and also because "there is no precedent 
for women band directors."4 ‘These statements are undocumen- 
Gece by research stlthnough it .is probably true: that the male 
instrumental teachers are in the majority at the sécondary 
levels 

iieporti Ss esuudyeol ToVverm three, nundred wecondary 
school choral-general and instrumental teachers, fewer than 
thirty female instrumental teachers could be located. For 
this reason, the instrumental music teacher samples were 
limited to men. Some of his findings with regard to diff- 
erences between instrumental and choral teachers could have 
been influenced by the sex factor, since some of the choral 
teacher samples consisted exclusively of women. 

JieUvie Ssuldy Ol sNichaiei eet al male teachers oug— 


numbered female teachers in ratios of two and three to one. 


RMU oTaOjeCus  lietosse Ss Suudy wore: male. “In the 


4 ORrwin H. Schneider and Henry L. Cady, "Evaluation 


and Synthesis of Research Studies Relating to Music Education" 
(Ce lonoie eOniosstate Universivuy, 1965), pe 1il2. 
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Se 
studies of Lutz and Anderson, no reference was made to the 
sex of subjects. Duda, who used both male and female sub- 
jects, suggested that the’ results obtained in this study 
should be analyzed to determine whether the factor of sex 
had@an influence on any of the relationships.4/ None of 
these studies, however, attempted to account for the sex 
variable in any systematic way. 

A few sex differences were revealed in the studies 
of teacher satisfaction which were reviewed in the previous 
Sectzor. = hinehart, tor example, "found that inadequate sal- 
ary was the major factor causing men to leave the profession 
whereas marriage was the major cause of withdrawal for women. 
Also, in the Kuhlen study, correlations between job-satis- 
feacuLlon anc potenvilal of “the occupation to fTulfirll needs were 
considerably higher for men than for women. Kuhlen explained 
that this is because career role tends to be primary for men 
and secondary for women. 

Evom une review ot) the Wilterature., it is apparcnt 
that of the three variables being considered - personality, 
satisfaction and sex - the least information is available 


Sbouuy wile, clrect Ol “Sex differences among teachers. 


Concluding Statement 


The review of the literature indicates not only that 
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Be 
teacher personality and satisfaction are generally assumed 
to influence teacher performance, but also that personality 
and satisfaction may be related to each other. Further- 
more, it is probable that sex differences affect these re- 
lationships under certain conditions. 

The personality of the music teacher and its effect 
on classroom performance and behavior has been explored by a 
number of investigators. However, it is difficult to make 
comparisons or generalizations regarding specific personal 
traits because research results are based on the use of 
different instruments, which involve different conceptions 
Orepersonatity. cimiilarly.. comparison,of Studies in the area 
Of satisfaction is hampered by the fact that researchers fail 
to distinguish between the various aspects of the teaching 
profession and the resultant components of satisfaction. 

Although there are areas of agreement among research 
(Ton Me sees One msl rikiie 1nconsistencies also,occurm.@ The 
LamueremMayeDOwdue,. 1n part, Lo the tendency of researchers 
to treat music teachers - male and female, experienced and 
inexperienced, elementary and secondary, choral and in- 
estrumental - as a single group without measuring the effects 
of these factors. Perhaps even more serious than this is 
that results are often obtained in widely varying teaching 
Situations - teacher effectiveness being treated as some- 


thing apart from the situation giving rise to it. In this 
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connection, Ryans emphasizes that competent teaching is 
probably relative to the situation and therefore investi- 
gators must take situational conditions into considera- 
tion.48 

In general, the assumptions regarding the effect 
of personality and satisfaction on teacher performance are 
inywantryoriconceptual specification, “Explanations ‘are 
needed as to how these variables operate in the classroom 
and how they affect the teaching-learning process. Members 
of the Committee on the Criteria of Teacher Effectiveness 
contend that most studies of teacher characteristics are 
conducted in a theoretical vacuum. They recommend that any 
veacherecharacteristic involved insa®research study should 
be submitted to this question: "On what grounds in learning 
theory or social-psychological theory (or any other body of 
theory) can we justify hypothesizing that this character- 
istic of teachers is related to a given effect ?"49 

The next section of this chapter attempts to provide 


an explanation of the nature of the relationships between 


L8pavid G. Ryans, "Teacher Personnel Research," 
Cali ori Journal of Hducational Research, IV (January, 


LOSS) wbD 27. 


LOW.H. Remmers et al. "Report of the Committee on 
the Criteria of Teacher Effectiveness," Review of Educa- 
proneenosestch, Xxil (June, L952), 255. 
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the variables in this study by means of concepts from 


social-psychological theory. 
THRORETICAL ORIENTATION 


The distinctiveness of social psychology arises from 
two features; its focus on the individual as he partici- 
Pavessan “the social process, and the analysis of this pro- 
cess, TO provide explanations for behavior.29 Education is 
essentially a process of social learning involving class- 
room groups which, after meeting over a period of time, 
displayetihe “characteristics tfvorganized iscocial groups: 
BeGausemot this, concepts@ironeihnetiteld of tocialepsychol= 
ogy have especial utility for the analysis of educational 
problems. = Iheyrationale for this study is based upon the 
thinking of writers who have applied socio-psychological 
concepts to education and the further application of these 
ConececpEs stowthe teaching of instrumental ‘music < 

Although socio-psychological concepts are relevant to 
Various educational settings, the prototypical educational 
Se6vllip mo iSocilal inherachiong swthe jinstructiona hegroup. 


Wittheonieiicowsedilgias Vanskyous sot “ine Inolegiuncumons. yor the 


S0fawin P. Hollander and Reymond Geetunw (ed.*), 


Current Perspectives In Social Psycholo (second edition; 
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56 
teacher in instructional groups, expresses the view that 
personality factors influence the teacher's ability to 
assume the appropriate role in a particular situation. He 
presents he hypothesis that "quality of teaching is a 
function not only of the degree of development of a skill, 
but also of the intrusion of personality and role factors 
into the teacher's behavior. "+ 

The concept of role represents acknowledgement of 
uniformities observable in human behavior which are specific 
to situations. Role can be defined as the behavior expected 
of an individual in a given situation. Although the teacher 
is involved in the performance of several roles, the instruc- 
tional role is of prime importance. In order to understand 
the instructional role of the teacher, it is necessary to 
He Wee witetuo, Uhemiclassroom wetting. 

Jacob Getzels and Herbert Thelen have presented a 
concepuUal, model which dic, useful for. the: study of classroom 


groups and classroom leadership.°* i ted Sepa SUmOn Iau. Came 


Slwilliam Cc. Trow, "Role Functions of the Teacher in 
the Instructional Group, "The Dynamics of Instructional 


Groups," Fifty-Ninth Yearbook of the National Society for the 
Sttidyeot Hducation, Part 11, (Chicago: University of Chicago 
Press, S960) Sine 36. 


Jacob W. Getzels and Herbert A. Thelen, "The Class- 
room Group as a Unique Social System," The Dynamics Ors 
ins nUuccionaleGronps,.hatby-Ninth Yearbook of the National 
Society tor the Study of Education, Part II (Chicago: 
University of Chicago Press, 1960), pp. 53-82. 
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oN 
analysis, of the,classroom group,as a unique social system. 
They conceive of a social system as consisting of two dis- 
tinct but interactive dimensions - the "nomothetic"™ or 
institutional dimension and the "idiographic" or personal 
dimension. The nomothetic dimension includes the insti- 
tution with its roles and attendant role-expectations which 
are prescribed by the organization. The idiographic di- 
mension takes account of the individual, his personality 
and corresponding need-dispositions. 

They define an institution as an agency established 
to carry out certain functions in certain routinized ways. 

A role is the most important analytic unit of the institu- 
tion and is defined in terms of role expectations (privi- 
leges and obligations) associated with a particular position 
in the system. These elements of the nomothetic dimension 
describe those aspects of social relationships which are 
oriented to goal attainment by the social system. 

However, roles are implemented by individuals, and 
NOmUNGasLOC1 VeloualLS uliilly their roles in exactly the same 
Way... 10 understand behavior, one must consider not only the 
POlemiusoig ~sbutwthie, nature of thepindividual inhabiting the 
Pole eto OOsvlds, Losi Senecessary tG move from the socio 
ioc wcommuonune Daychological level of analysis and Tocus on 
personality and need-dispositions. Personality represents a 


unique mode of reaction to the environment and is made up of 
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58 
need dispositions which specify tendencies to act in cer- 
tain ways. These elements of the idiographic dimension 
describe those aspects of human activity which are orien- 
ted to fulfillment of personal needs and expression of 
personal characteristics. 

According to this model, the behavior of an indi- 
vidual is at once the product of both his personality and 
his role or the role-expectations of the institution. The 
model is shown diagrammatically in Figure l. 

Geu260s and) Thelen go on ito discuss applications: of 
PiewremodeiavoucOnt ict in theeeclagsroom. “Contilict can 
arise as a function of discrepancies between role expecta- 
tions and personality dispositions of the role incumbent. 
They point out that "the nature of the classroom group 
activity is quite different when expectations and disposi- 
tions are incongruent than when they are congruent. "53 

Classroom leadership is also discussed in terms of 
the model. Teaching styles are classified into three types 
according to the teacher's stance with respect to the socio- 
psychological dynamics of the classroom: (1) nomothetic 
style (2) idiographic style and (3) transactional style.>4 


The nomothetic teaching style places emphasis on the 
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60 
requirements of the institution and conformity of role 
behavior to expectations rather than on the individual 
personality and satisfaction of needs. This type of lead- 
efshipeiseprinei pally oriented to the tasky*® it is assumed 
that adherence to well-defined roles will result in the 
accomplishment Ver the task. 

The idiographic style places emphasis on the de- 
mands "Of=thnerindividual's personality and need structure. 
Institutional requirements are minimized. It is assumed 
that the greatest accomplishment will occur when the 
Header ssrelationships Go others are particularistic, 
ulbroOroa who each indvvyidual's persona lity and when each 
person is allowed to seek what is relevant and meaningful 
COmhiMss Expectations are kept vague and informal. 

The transactional teacher mediates between these two 
positions. Nomothetic requirements and idiographic dis- 
positions are minimized or maximized as the situation re- 
quires. 

The actual balance of emphasis on the performance of 
role requirements and the expression of individual per- 
Sofatmuges.i6 a function of the intéraction within the 
classroom. The movement of the classroom group between 
nomothetic and idiographic extremes depends on the be- 
longingness that individuals feel within the group. The 


kind of balance achieved results in a group 'climate." 
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Group climate, which can be analyzed into the constituent 
intentions of the group, represents another general di- 
mension of the classroom as a social system.>> According- 
ly, the model is expanded as shown in Figure é. 

The theoretical modeliof Getzels and Thelen is use- 
ful for the-analysis of the instrumental group as a social 
system and for the analysis’ of teacher behavior in terms 


Chr Orovand personality facvors. 


Social System Punctioning in the Rehearsal Situation 


Much of the instrumental music teacher's activity is 
carried out in the rehearsal situation. Although he occa- 
sionally teaches individuals or small ensembles, the group 
rehearsal is stitktiune chiel apency of instruction.°© In 
Orcereucswuncderstand {ne rehearsal sroup as a stimutus con- 
text which influences the teacher, it is necessary to ex- 
PLOrervilus Structure “and function. One approach) to the 
study of groups is in terms of "group climate" as proposed 
in the model of Getzels and Thelen. Group climates or 
patterns are commonly described by such terms as "authori- 
tarian", "democratic", and "group-centered." These kinds of 


groups differ with respect to origin, membership, locus of 
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63 
evaluation, principles of learning, decision policy and so 
on.’ |Kach pattern is based on a different view of capabili- 
ties and motivations of group members. In the authoritar- 
ian group the leader, who is considered to be more capable 
than group members, must inform, direct, and motivate the 
group members. The democratic group is autogenous in 
origin and leadership emerges from within the group. Capa- 
bilities of leaders and members are considered to be simi- 
lar and all members share equally in decision-making. In 
the group-centered group, the members choose the problem 
as well as methods and procedures for evaluation.>/ 

ABdescrapulonVvotmsome ol the dimensions of the in- 
SurumMenvalegroupeas alsocial» group i8 given below. 

Membership. Since instrumental music is usually an 
optional subject in the curriculum, membership is not man- 
Ga2gery.  Inpthis respect; thesband or orchestral group 
Cfiherseirom many voller winstructilonalweroups. However, 
once a student has é6lected to enroll in the music program, 
attendance is compulsory. Furthermore, although students 
(inal py enavelawchoice as stotwhethersor not to enroll in 
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5Taratton Kemp (ed.), Perspectives on the Group 
Process (Boston: Houghton Mifflin Company, 196l), 
pp. 55-66. 
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Ou, 
tained in advance. Individuals are not coming together to 
resolve common needs, but to take up membership in a band 
Or orchesireaviorm the purpose of musical learning. The 
nature and function of the organization is predetermined 
by external authorities. 

puructure "Once membership is established, stu- 
dents are grouped into "sections" according to the instru- 
ments they play. Within each section they are arranged in 
a hierarchy according to instrumental competency. Hach 
SU Us spositPoneas wol leds Mime technicalerole | ie 
CVerriy*cerindd. AS *socia MPpersons , students vestablish 
relationships among themselves, but as technical persons, 
they are completely identified with the instruments they 
play.58 

Membeuship Insane instvrumentaimeroup dserolavively 
Staple. However there 1s 7lack*ol =security wregarding the 
OCCUDaNCy eC ma SIVen Postion Withan aesSectuionssinces this 
position is achieved on a competitive basis. In other 
WoLrusmeanmemoor' Se place eine bile OreanivZauional hierarchy 1s 
determined by how well he meets externally structured ends. 

Task. The nature of the task, the performance of a 


tee Comomeniy tc, srequires, bia all proup members act Simul- 
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taneously in a certain specified manner much of the time. 
A high degree of conforming behavior is required. 

Communication. The three distinct modes of comm- 
unication which characterize the rehearsal group - speech, 
gestures, and the music itself - distinguish it from many 
other classroom groups .°7 Much of the verbal communication 
is from teacher to students. Students may react with 
questions or comments and are sometimes called upon to re- 
spond to a question, but this kind of interaction is mini- 
mized. Verbal communication between band members, except 
during certain specified ih oti is frequently inter- 
preted by Lhe Leacher as poor discipline and is discour- 
aved, because of the nature of the task, a conscious 
SuEOpusrS.usua lly made to kesp talking ~of any kind to a 
minimum. Righter's advice to instrumental teachers re- 
flects this view: “Always speak briefly and to the point. 
ASremoling discourse from the podium has little realyplace 
in the rehearsal of a musical organization. "00 Simulaniy, 
Jack Cobb advises teachers to "be quick to have the right 


(iiss co say in order to get a job done in a minimum of 


59Tbid., p. 6k. 
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time. nol 


House also expresses the importance of efficient 
use of rehearsal time: 
Pies ureGuon Musteury Go all cCosgte vo use has tine (So 
dearly won) in the most efficient and effective way to 
achreve his .purposed. « .. Lhe Chosen literature must 
be mastered to the point where its musical values and 
subtleties are revealed to the players. 

Gestural communication takes the form of conducting 
with arms, hands, baton, facial expression and bodily move- 
Men. oince musicians are playing their instruments a good 
portion of the time, much of the communication is gestural. 
Again the direction of communication is from teacher to 
Scucelve. tne Students @Pespond, NOt with ideas or opin— 
vons, OU by Dlaying passages on their instruments in 
Ceriam prescribed ways. 

Lbastiy, the Music Ltseli-1s essenuial co communic-— 
tion processes in the rehearsal "The written integration 
exists in symbols - notes and dynamic markings. . ." which 
have meaning for the conductor and the musicians, 3 
Dn general. most Ol tunes communication during the re— 


hearsal is formalized and centralized. Social access is 


Litvpoue oy Ulew suze ol whe Crolupeas well as the seauing 


6ljack Cobb, “Planning the Formative Years," The 
Instrumentalist, XXI (December, 1966), 59. 
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67 
arrangement, which restricts freedom of movement. Since 
music is being performed during the greater part of the 
Penesren Fiethenre gis lamina mumidoh interaction. ain the 
usual sense of the word, between group members. 

Decision Making. Major decisions are made for the 
group by the teacher and curriculum authorities, who plan 
the overall program. The teacher chooses repertoire, inter- 
prets the score and evaluates students. Although a teacher 
may attempt to create a more "democratic" atmosphere by 
permitting students some choice as to selections to be 
played, the students are ordinarily allowed to make de- 
eile Cosfonlys in matters\olminor Aampontance: 

Leadership. Leadership does not emerge from within 
bheweCouUpebUut is .auvomatically the function of the music 
UseChor Serle penson as comployed by school sofiicials 
(external authorities), and his position is relatively per- 
Maen weelie weacher directs the group and, manages the 
activities. What he demands is the focal operating center 
dutiigeune rehearsal, He is in a position of great in- 
fluence and authority and although he attempts to engender 
aoerige Ol responsibility in students, he fesis that the 
Successor ule Sroup AS & whole 18 ultimately his respon= 
Sibility. Ned Flander's observation regarding teachers in 
general would seem especially applicable to teachers of in- 


Strumental music : 
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The teacher may initiate activities in which his 
authority is delegated . .. but always his power can 
be re-established, and, in this sense, remains undi- 
minished. No competent teacher ever abdicates his 
position of authority, and he can never avoid accept- 


Lr see Wadamee ela for whatever activities occur in 
the classroom. 


In conclusion, the group climate in the rehearsal 
Situation might be described as authoritarian or autocra- 
tic. Many music educators would agree with Hoffer that 
"the performing music organization especially is basically 
a leader-centered activity. "0? He goes on to explain that 
this is not necessarily undesirable: 

What might be called "benevolent" autocratic procedures 
Mave paenecessary = placeMinemusic=veachingy *For- example, 
students cannot stop and decide every time what part of 
ene MuUSwCnonOould bewpracta ced acain. “Usually they are 

not musically competent enough to do this, and such a 


Eee ot woultd-consume too great a portion of class 
time. 


Parenthetically, it should be noted that although 
Perce Cleo vudics do ah ponueral supsest the Superlorivy of 
non-directive, student-centered atmospheres, there are 


exceptions. For example it has been found that some stu- 


Suned A. Flanders, ‘Diagnosingesnd Upidizingyoocia.. 
Structures in Classroom Learning,” The Dynamics of Instruc- 
tional Groups, Fifty-Ninth Yearbook of the National Society 
pormeriecwormcy ot Education, Part II (Chicago: University 
Cimeimcuggerress,, 1900), p. 191. 
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69 
dents prefer autocratic atmospheres and also that some 
teaching situations break down under democratic atmospheres. 
In addition to this, autocratic teaching is associated with 
higher achievement on performance tasks .0! The rehearsal 
situation would seem to be one of these exceptions. It is 
perhaps because of the highly "task-oriented" nature of the 
activity that autocratic teaching procedures have gained 


wide acceptance. 


Role of the Instrumental Music Teacher 

The particular circumstances in which an individual 
operates affect the style of leadership he is likely to 
adopt. For example, when communication networks are highly 
centralized, “leadership is more autocratic than in groups 
whose communication networks are more open and evenly dis- 
tributed through the group. "68 Prom the foregoing descrip-=— 
boon Ole une Structure and function of the rehearsal group; 
it can be seen that the teacher finds himself in a situa- 
ULOie Which, according: to many authorities, requires the 
Usewoumeirect: rather) than pgndaréecteveaching procedures. 


Cone omacscr1OLLOn Ol theseauthorivarian, leader typiiies 


67John W. McDavid and Herbert Hararig social Psy= 
Cio jeri viduals, Groups, societies | (NewsYork: 
Harper and Row Publishers, 1968), p. 30. 
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70 
the approach usually advocated in the literature. He de- 
scribes this type of leader as one who decides on goals, 
plans, directs, motivates, informs, and expects a high 
degree of conformity. The leader centers control in him- 
self through the use of reward, praise, fear of punishment, 
and various forms of evaluation. It is usually recommended 
that such leaders should be "forceful, energetic, good 
organizers and planners, firm, kind, and successful in 
getting group members to perform. "09 
In addition to the extra-class duties of selecting 

repertoire and planning rehearsals, concerts and programs, 
the instrumental music teacher directs and informs the 
Dieyers curing the rehearsal. He considers: it his duty to 
discover the intent of the composer and to interpret this 
to the students. Wolfgang Kuhn's description of a typical 
moment in a rehearsal exemplifies the prescriptive nature 
Cie Oceoduiros Used Dy Une Music Teacher. 

Weereiionproleceional conductor miy say ‘sbrings, 

Dianiesimoe! UabutGthetaéhool directorr. .1% wiliMhave to 

say in addition "Place your bows over the fingerboard, 


TOPReoieciies Lieiiul yeonmed a 6 5 Lamaeen Une pressures splay 
in the upper half of the bow. "/9 


OoKemp, OD eC ew Dob en Gao 50. 


(OWolfgang Kuhn, Instrumental Music: Principles 
and Methods of Instruction (Boston: Ailyniwande Bacon, \lnc.; 
i962) 4 Be 1235 
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In order that musical performance be achieved, it is 
necessary that students accept and use such suggestions. 
Conforming behavior is vital to successful performance. 

The instrumental teacher is in a position to manipu- 
late rewards and punishments contingent upon the behavior 
of the musicians. Furthermore, practical circumstances 
require that the teacher exert control during almost every 
minute of the rehearsal. The pedagogical literature con- 
tains many statements to this effect: 

At all times the director should be the guide; never 
allow anything in your program to get completely out 
of control. Be in charge. Never get into a situation 
where you don't have a tight check on the procedure. 

Because of the mature “of “the taskeas well as the 
pressure of time, the music teacher must make quick deci- 
sions, motivating the group with his own enthusiasm for the 
WS eve 

These eteaching sprinciplesenelp tosclarifiyathe impor- 
tant aspects of ‘the institutionally prescribed role-expec- 
tations of the instrumental music teacher. In terms of the 
theoretical model of Getzels and Thelen, it can be said 
that the institutional demands of the rehearsal situation 
are such that the nomothetic style of leadership, with its 


emphasis on well defined roles and task orientation, is the 


‘loobb, loc. cit. 
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most appropriate one in the instrumental classroom. 


Personality of the Music Teacher 

Having delineated briefly some of the role-expec- 
tations of the instrumental music teacher, it is now 
necessary to consider how role and personality relate to 
Seacnwcumer La wthnis scontext. he fact that leadership voles 
have been differentiated and referred to as "styles" im- 
plies that different sets of personal characteristics may 
be associated with success in different kinds of leader- 
ship roles./© "For example one set of personal attributes 
may be associated with leadership in intellectual group 
2CuLV LU LOS ma sa eWlLbO a, LLerentw sot may0e Sssociated 
with activities involving manipulative and motor skills."/3 
Personality factors, according to Trow, "modify the indi- 
vidual's ability to recognize and assume the appropriate 
role in a particular situation and as a consequence, the 
development of a needed skill may be accelerated or re- 
tarded."/4 It is important to consider not only the nature 


of the role and institutional expectations, but also the 


T2McDavid, op. cit., p. 35]. 
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nature of the individual imhabiting the role. 

One of the major propositions arising from the 
theory of Getzels and Thelen has to do with the conflict or 
psychological tensions which can occur when institutional 
demands are contradictory to the demands of personality: 


Typical of this kind of conflict are the army sargeant 
with a high need for submission, the light housekeeper 
With a ign need for afriliation, the authoritarian 
Peschorlinewa permissive school .. . in all cases there 
is mutual interference between nomothetic expectations 
and idiographic dispositions, and the individual must 
choose whether he will fulfill individual needs or 
institutional requirements. If he chooses to fulfill 
requirements (it is not, of course, always a matter of 
conscious choice) he is in a sense short changing 
himself and is liable to unsatisfactory personal ad- 
justment; he is frustrated and dissatisfied. If he 
enooses vo TulTifl his needs,. he is short ‘changing his 
RelLomands ns Lables to ade neon Pole periormance ; 
Ne Ls inet lective and inet. tcient 


[rte teacher Ss personality structure 1s such that he 
prefers the "idiographic style" of teaching - where rela- 
tionships with students are particularistic and expecta- 
tions are kept vague and informal - it can be expected 
Widueuiis person will nob tind satisfaction and success 
when teaching in the instrumental rehearsal situation. 
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TJacob W. Getzels, [COhmlLCc wana Noles penavior 1h 


the Educational Setting" Readings in the Social Psycholo 
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1. The instrumental rehearsal situation is unique 
in many respects. It differs, in varying degrees, from 
other classroom situations in terms of its hierarchical 
structure, security of its members, nature of the task, 
system of communications, methods for decision-making and 
requirements fom leadership. Koles are more clearly de- 
fined than in many classroom situations. 

€. Nomothetic requirements, rather than idiographic 
elements, predominate in the rehearsal situation. In 
Other words; those aspects of Social relationships which 
are oriented toward goal attainment through conformity to 
role-expectations take precedence over those which are 
oriented toward the expression of personal needs and char- 
acLerisuvccwmenlnusmresudtakinean “autocratic “group climate. 

Bowen boas sceneraliv advocated ™thav the instrumental 
beachetwebosue Successful, misteadopt a specific role or 
téaching style - one which Getzels and Thelen refer to as 
the "nomothetic style." 

4. Some teachers, by personality and temperament 
ares Go nO wuliss Social role.» When this is true, the 
BOclebiesiGiwlds Desa heh level of teacher satisfaction, 
effective teaching performance, or both. 

S. Some teachers, by personality and temperament, 
Aloe siiwecd tomthis role.) To the extent that the tea- 


cher's personality is incompatible with the role-expecta- 
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tions associated with the position of instrumental music 
toacher wecontiicuiwial| jocoura This wid] result-in dis- 


satisfaction, ineffectiveness, or both. 


SUMMARY OF THE CHAPTER 


Conjectural statements of music educators as well as 
the survey data of Warren, Ehlert and Fenton indicate that 
there is widespread agreement concerning the importance of 
music teacher personality to teaching success. Frequently 
associated with the competent music teacher are such 
qualities as persistence, intelligence, confidence, leader- 
ship ability, emotional stability, drive, and enthusiasm. 
The supposition that personality is related to effective- 
Redan supported “by “the imescarch findings “of Barth, Lutz, 
Anderson, Fosse, and Michael et al, whose studies reveal 
that there are measurable personality differences between 
Successiul and unsuccessful musie teachers. With regard 
to Specific personality attributes such as objectivity, 
fmieouyaaid sociability. the research literature apparently 
ODbersveontlicting testimony. However, the results of 
these studies are based on a number of different personality 
instruments and data provided by one instrument are not 
necessarily the same as data provided by another. Asa 
result, the attempt to compare these studies according to 


major personality variables is conceptually and theoreti- 
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10 
cally unproductive. 

Research which is related to music teacher satisfac- 
tion suggests that a teacher's attitude toward the pro- 
fession is based on a number of determinants. According to 
the findings of Rinehart and Calder, decisions to withdraw 
from the profession are significantly influenced by such 
factors as salary level, working conditions and administra- 
tive policies. 

Although satisfaction is generally assumed to be 
directly related to teaching effectiveness, the research 
literature fails to yield consistently positive evidence in 
this regard. A tendency toward an oversimplification of 
the Concept of satisfaction and an oversimplification of 
Situations in which results are obtained, results in con- 
Pusiom concerning ethe relationship of satisfaction to other 
variables. Investigators working in industrial situations 
have found that situational conditions affect the worker's 
evaluations and also that the ‘evaluator's frame of refer- 
ence shifts according to the time span being considered. 
Most questionnaires present the worker with a long-term 
frame of reference in which he compares his occupation to 
others he might choose. Feelings about the actual per- 
t@rmeancevol the vjoo itself, however, are based on short- 
term considerations. These and other discoveries of social 


psychologists are seldom reflected in the educational 
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literature. 

With regard to the factor of sex, there is some evi- 
dence to suggest that sex differences affect the nature of 
relationships obtained between variables in studies of 
teacher characteristics. However, there is a paucity of 
information concerning the effect of sex differences on 
music teacher performance and satisfaction. 

In general, while it seems eminently reasonable to 
assume that teacher personality affects teaching perfor- 
mance and that high satisfaction increases proficiency, 
these assumptions are not often conceptualized beyond this 
point. Several authorities have emphasized the need for 
the application of theory to research on teacher character- 
istics and the,need for explanations of how variables -oper- 
aueein the Classroom. In order to provide such an ex- 
planation for the present study, the investigator applied 
socio-psychological theory - and especially the model of 
Getzels and Thelen - to the instrumental rehearsal situa- 
Monee ilicwanalysis was followed by a description of the 
Saiilcenw Leatures of the role of the instrumental music 
teacher and how the circumstances of the rehearsal situa- 
tion predispose the teacher toward the adoption. of a 
"nomothetic" style of leadership. The theory of role-con- 
flict was then utilized to explain the relationsinips of 


personality, satisfaction and performance in this context. 
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DESIGN OF THE STUDY 


Chapter III begins with a description of the sub- 
jects from whom data were procured for the study. This is 
followed by an explanation of the procedure used for data 
collection, and a discussion of the test instruments em- 
ployed for measurement. An account of the statistical 


treatment of the data concludes this chapter. 


DESCRIPTION OF SUBJECTS 


The subjects for this study were music education 
students registered at the University of Alberta during 
the 1968-69 academic session. They were chosen because of 
their involvement in MELAB, a teacher training program 
where they taught instrumental music to classes of secon- 
dary school pupils twice weekly throughout the winter 
session. Each subject completed the Personal Data Form, 

a copy of which appears in Appendix A. This questionnaire 
was prepared by the investigator for the purpose of ob- 
taining information regarding sex, age, teaching exper- 
ience, musical background, and other characteristics of 
the sample. 

Twenty-six of the class of twenty-eight MELAB stu- 


dent teachers agreed to participate as subjects in the 
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Study. This group represents two levels of teacher invol- 
vement in MELAB. The eighteen students who were regis- 
tered in Education Curriculum and Instruction 292 or h92 
were primarily concerned with building beginning bands 
and orchestras. The subjects, who were enrolled in the 
sequent course, Hducation Curriculum and Instruction 96, 
had previously taught beginning groups and were therefore 
required to teach senior bands and orchestras consisting 
of pupils who had been in the MELAB program for two or more 
yours as lhe sieht jsubjects, in jthis group had, already re- 
ceived teaching certificates and therefore were not tech- 
nically classified as "student teachers." 

OGBthe TOUS. wot wbwenty-sax subjecus,, mine: were) male 
and seventeen were female. Twenty-two individuals fell 
Iiweulomece calepory of <L/7 -)2c3.years,-.one person was in 
the 2h - 29 age bracket, and three were 30 or more years 
of age. 

The majority of subjects were relatively inexper- 
ienced as teachers. Twenty-three reported that they had 
no teaching experience other than that gained in MBLAB. 

Of the remaining three, one subject had taught school for 
a period of five years, one for two years, and the other 
for one year. However, only the last of these three re- 
ported that his teaching experience included the instruc- 


BLon sot school instrumental music. 
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Although most of the subjects had limited teaching 
experience, some of them had a fairly extensive background 
of musical experience. With the exception of three sub- 
jects, they had all participated in performing groups such 
as bands, orchestras, chamber groups or choirs. Fifteen 
of them had some experience in conducting performing 
groups. Of these, ten had been choir leaders and five had 
been band leaders. In addition, every subject had received 
formal vocal or instrumental training, and a number of them 
had studied several instruments. All but three subjects 
reported musical attainments ranging from the grade eight 
level to the associate level on at least one instrument. 
Finally, all subjects, except one, indicated that they had 
soverail= years of formal training in one? or®more theoretical 
Supjecus such as) rudiments, harmony, form,» counterpoint, 
Snow oom On. Li Conera = Lie nauurer and extent ol ~backpround 
experiences differed somewhat, especially regarding leader- 
Soe paruilcipauLlon Hn periorming groups. “However, it seems 
correct to state that, on the whole, these subjects poss- 
essed sufficient musical training to prepare them for 


teaching school instrumental groups. 
COLLECTION OF THE DATA 


The professor for Education Curriculum and Instruc- 


tion 292 - 92 permitted the investigator to approach his 


ra 
of - ra : 7 
_ 
giidoasd ped lest per area 
Sniveavsad wvieratxe pinnae 
Seip nant 24 nossqaone en dant : 
fous: sadets acimeot tea Hl Rev atta 
deat ¥IU .ovionn te equa admane® a 


attic? iad Besa ouenes ch opus eas 

LAF; ay Dl bite Brebasl certo geed bak ate ae be 

bevisser bad-Yostdus /yisvo [Sov orIoes ne teat © nasil 
madd Yo gedmatt 4 hie", anbreid / (ean pa a ioe 
sdpaldce eats a0 ‘TAR ol snemandene: Lanaves ib 


jlileté ebstg akg nett Sh lnges édnomn Sore ee 
pUMeMA Cel SiO yesul de 1D Laval ‘de tedtae iad 4 


ber! teerid duit Bed 2odbrrt rane he lant Sa vet aia tone 
fai gates etom. io ono AI Sf ener: dole oanens 

tubcowtitos mel ec elu esse) ceacoh sth) wean 
iatiors THe SO Sev RS Bette eres Pits! _tabcanieg BE 


-tobmel aii btagort viiaivense oa iwenoe". inet 


enees “1 L' )..evoWwoH 2st gehen Teg nie 


Jia 
> 
oa 
i Ant ee 
i 


veog itosiom 4 oF Leu , ol0< ci pede {IO wane 
, ae 

“at MG eeqerq wd aGinton faotaliy CARb 
ee 


ec dry ah sree mi 


81 
Glan comoskutor volunteers, and also to use a repudariy 
scheduled lecture hour for testing purposes. As a result, 
those in attendance were tested during a one-hour class 
period in mid-April, 1969. The remaining students from 
this class as well as the eight students enrolled in 
Educational Curriculum and Instruction 96 were contacted 
and tested individually. These individual sessions were 
held during the last two weeks of April and the first week 
Of May. Although there was no strict time limit, all sub- 
jects completed the series of tests in approximately one 
hour. 

Since questionnaire tests "have so far been shown 
to have their most valid application with students or with 
cooperative, anonymous subjects . ..°,' anonymity was 
assured to every person who gave his time, energy and 
ible tebLO purposes, Ol this study. All subjects partici— 
pated voluntarily and were found to be very cooperative. 
Several of them expressed interest in receiving an abstract 
Of sthe findings of the investigation. Since they had been 
instructed to avoid identifying their response data, they 
left their names and addresses with the investigator after 


turning in their test envelopes. 


lRaymond B. Cattell and Herbert W. Eber, Handbook 
Ov tie stk veo COrsonaliuy Pactor Quesuronnarre (Cham- 
Porc ee Miiious swe lnabituie forsPersonality and) Ability 
eerie, 957), p. 3. 
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The order in which the questionnaire and test in- 


oe 


struments were administered as well as the approximate com- 


pletion time for each are given below: 
- The Personal Data Form (ten minutes) 
- The Job Descriptive Index (five minutes) 


The Life Orientation Test (fifteen minutes) 


— Ww MW 


- The Sixteen Personality Factor Questionnaire 
(thirty-five minutes) 


Dumines the academie year, thes subjects nad been 


rated on a nine-point scale by a committee of seven super- 


visors who had observed their teaching activities. The 
resultant student teaching marks were obtained from 
their Education Curriculum and Instruction professor in 


early May, 1969. 


THE TEST INSTRUMENTS 


In this study, two tests were used to provide per- 
sonality measurements and one instrument was used to 
assess satisfaction. These are described separately 


below. 


The Cattell Sixteen Personality Factor Questionnaire 


This test is designed to measure all of the major 
dimensions of personality as revealed by factor analysis. 


Raymond Cattell and Herbert Eber state that the 16 PF is 


cu te. ; P = ie var Te 
- ano pdantixongda tig oa iLew ae b powsaok er as) 
A H° Bv.% a i 


‘ie ™ 
a> ; f rwoldd tevig” 9x8 eae 107 


. (eetunta net): my0%-stad Lanoete ty Ce 


n 
* * 6 . a , Yr al "I 
avi't) xebal svlialvsorned det eae 


Le 


= * ) ry = ite F : : 
: ; = v ,. 1. + ty! art 
7 \ Be eee! 7967 EL) J#91 R La Rei O Aa etid ; 


acotéeeud rotoaa ytti enon té6t isetite edt ? 7 
; ’ FA 7 
Ceesunioa ov itewda ey , 
ey 
- v™ 
hat Btboeidua add ,seey otmsheom aay aus UU - 


timing k& wd SLBSB JHE roq- ~siirn 1 no bei des 


«Toes te if’ 8 as 65 Pee Ute Lea f 
: : ‘. : oo % irate { T. 
jJtvytibs noliioaad tigi Seyieeeo bet 


d 4 onal ‘ . * . 
et boetristdo stew sem aise a atl 


' 2G LO4G eoitedtteal fos mulwota tru dole asgbe rhewe 


> 
a 
As 
ey OF 4 7, 
cr pet is ee T mont” sm - E | 
MRR Tiss) BE Lia Ae ut - 
i f ~ 


-—feaq #8 youd. oa he: S'1aw 3 Snes OWS: Ay ae <n p ted: 
: : : ,o*t an 
ou Beely Gaw Jcfemuit2in. Sno Pas, s a ee Ry. L BO 


Wdiyneeb sia eeeaT .m6 ras oatety ten & 


Pi ¥ = moe *, vy 
- 
‘ 
4 . V ee —— ae = id 4 
ax bandolbeantd nodsat viltleacetsy res 
—aene ech einen go-aaartn ea er ee ——— 


soften edd to tia) ecyesem of boas been Cs 
é a) eo 
‘ a, Look ou cae ea Lis oo = we 
aplexytvenas "lotor) yd heleover Be wiht ol th nok a © 
-_ , - 7. oe 
; 
“ke ; wo foveal > s @ rete 
ai° 49 dL of9 tarhh ev ave “sens 2 
i. - 
7 a oe Fi 
ee ee ; ih 7 


83 
not concerned with some narrow concept of neuroticism or 
"adjustment," but attempts to cover all dimensions along 
which people differ in order to provide the fullest in- 
formation in the shortest time about most personality 
traits.© The questionnaire is based on an extensive pro- 
gram of research carried out by Cattell and his associates 
Over a number of years. «According» tasCyril Adcock, who 
reviewed the test in the Fifth Mental Measurements Year- 
book, "a prodigious amount of statistical work has gone 
into it. No other test covers such a wide range of per- 
sonality dimensions, and never before have the dimensions 
been so meticulously determined. "2 

The 16 PF differs from other factorially structured 
questionnaires /in that neologistic labels have been 
aesueneds tO many of fthemtactors. “VWhisavoids to some ex— 
tent, the use of value-laden terms often associated with 
the description of personality traits. The handbook desc- 
ribes the sixteen personality factors in terms of their 


bipolar dimensionality as follows :4 


SiOUd hp. Le 


3Cyril J. Adcock, "Review of the Sixteen Personal- 
ity Factor Questionnaire" The Fifth Mental Measurements 
Yearbook (Highland Park, New Jersey: The Gryphon Press, 


1959), pp. 196-197. 


4cattell and Eber, Use Ca Uy aD Dsi eal yi 


ra 


~ Adlebretuen Je a9tes 
yale emdbadomt ba hte Gdvao for 


siiveso etd DaecClasdad yo sue eediae 


. _ 7 ' 
odv< KepObA 2i8y0 oF sRlop7a[k ee ee ee 


Widuete yplisienyset saemor? <1Ssirrhee Be on ng 


iTIWOSEI PL voste Ned ld soi? yb L-eMbay "Le ene a7 


wladt Lo  derié? nt exotoaY  b+lena aceon 


— 


iésFlot eff absvedy os nelrie Ee 


ya (Ds testy SHoM Fugen Sais Joogeete 


- 
_ ' 
fei pin san 


¢ 2¥JemalZk®. ne ite Seca SL 2 
_ 


set. tdnohetuneeM fatceM’ Av. eda a ge eee 


hoy. ast Wow 4evifsaidote > capomE hata: 


Tip to Saget Soi bo nove BIeyne tned rr det ow see 


3 


= 


seheb €q¢ €vedt, 23g lod) even (Gua jecerem 


to sherineaadeb MEyCue ys 


o 


angavod .ebiots «icT Wekodthat Sora yerein ‘ee 4 eo 


meee svat oladad vid stue Lown very nt OTe 


Sxondiiat aft . .es cai it Li anoster “to weky 


Psiwoliad oe “ti 


Factor 


Factor 


Factor 


Factor 


Factor 


Factor 


Factor 


Factor 


Factor 


ol 
Cyclothymia versus Schizothymia. Warm, 
pociable versus Aloot, Stitt. 
General Intelligence versus Mental 
Defect. Bright versus Dull. 
Kmotional Stability or Ego Strength 
versus Dissatisfied Emotionality. 
Mature, Calm versus Emotional, Immature, 
Unstable. 
Dominance or Ascendance versus Submis- 
sion. Aggressive, Competitive versus 
"ilk-toast,' Mild. 
Surgency versus Desurgency. Enthusia- 
stic, Happy-go-lucky versus Glum, Sober, 
Ded Odes 
Character or Super-ego Strength versus 
Lack of Rigid. Internal Standards. Con- 
scientious, Persistent versus Casual, 
Undependable. 
Parmia versus Threctia, Adventurous, 
"Thick-skinned" versus Shy, Timid. 
Premsia versus Harria. Sensitive, 
Effeminate versus Tough, Realistic. 
Protension (Paranoid Tendency) versus 


Relaxed Security. Suspecting, Jealous 
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versus Accepting, Adaptable. 

Factor M. (10) Autia versus Praxernia. Bohemian in- 
troverted, Absentminded versus Practi- 
cel, Concerned with Pacts. 

Pac COr ai, (11) Shrewdness versus Naivete. Sophisti- 
CaLed, t OlVehied. Versus soimple,  Unpreten— 
ULoOug 

Meetor 0. (12) Guilt Proneness versus Confident Ade- 
quacy. — timid, Insecure Versus Conmicena, 
Self-Secure. 

Factor Ol. (13) Radicalism versus Conservatism of Temper- 
ament. 

Reactor .Qz. (1h) Self-Sufficiency versus Group Dependency. 
Self-Sufficient, Resourceful versus 
pociably Group Dependent. 

Pacuor QS. (15) High Self-Sentiment Formation versus 
Poor Self-Sentiment Formation. Con- 
trolled, Hxactine Will Power versus 
Uncontrolled. Lax. 

Factor Qi. (Toy High rere wension versus Low Ergic 
MMevasisenile  IMeselistene « inecierl imenollicy Weepetsiblis) 
(HaMlicyeselnakic 5 (Clevehsreyevelel | 
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a sample of 150 young adult males, are reported in the test 
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manual as ranging from .71 to .93, ten of them being above 


.80.2 Adcock comments that "this is quite good; but even 
mores pleasimey ig athe shact that validities (based on factor 
loadings.) range from .73 to .96 with eleven coefficients ex- 
ceeding .80."° These figures, however, were based on the 
PesUtus soLeaLhepsdmtnistrationsor both forms A and Bor the 
test. Maurice Lorr, another reviewer, reports that split- 
feiecelvabiliries tor single forms range from .5 to. oy . 
These values suggest that the test is less satisfactory for 
individual than for group prediction. / 

The 16 PF test has been criticized in that there is 
Sones douDG about une purity of the sixteen factors, and 
mMorewreszearch 13s needed regarding the construct validity of 
individual factor scales.9 Although the test manual offers 
incomplete validation data, there is some evidence to in- 
dicate that the twenty-eight occupational profiles provided 


acemsleOtt cant and userul. 


Baden pel. 
Sadcock, for Cal 4 Hes Uae 


(Maurice Lorr, "Review of the Sixteen Personality 
Factor Questionnaire" The Sixth Mental Measurements Year- 
Book (Highland Park, New Jersey: The Gryphon Press, 1965), 
Damou. 
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Cattell and Eber discuss two different concepts of 
validity in connection with the questionnaire: 
a Ott (1) the extent to which the test measures the 
trait it is supposed to measure and (2) specific 
Civnicabeand industrial criveriom validity 6.2. ats 
Correlation witha particular job success. The 16 Pr, 
by gabe universality of its factors, has such specific 
criterion validity potentially against many thousands 
Gime pDOCT TCerCrrucila., SO lu rs DOlNt Less suo call any 
OMe, such corre lation its validity. 
In Spite of the criticisms concerning the validity 
of the factor scales, the test has been found to succeed 
and has had substantial acceptance. According to Lorr, 


wu ib appears wbo be the best factor=baced personality 


inventory available 110 

The questionnaire itself consists of two equivalent 
Forms A and B, each containing 167 items. “There are ten to 
Cie Leenunvems Tor each of the sixbeenspersonaiity factors, 
all trichotomous in form. Most statements concern inter- 
ests and preferences, or represent self-reports of behav- 
1000 eeuiomeGons are SO arranged tha a response vo a 
given question contributes to only one factor score. The 
test is easily administered and can be completed in approx- 


imately thirty-five minutes. Form A of the test was used 


in the present study. Responses were recorded on separate 


7Capeoli, and Eber, loc. cit. 
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88 
answer sheets and were hand-scored by means of stencil 


keys. 


Thee Lire Orientation Test 
Cronbach states that: 
- « « the more recent trend in personality measurement 
is to define constructs on the basis of personality 
theory and to prepare items specifically to elicit 
information about those constructs. 
The Life Orientation Test (LOT), developed by 
Bugene Fox, is the result of this approach to personality 
assessment.|© It is based on a Socio-psychological 
theory of personality - the life orientation theory of 
Erich Fromm. According to this theory, the fundamental 
basis of character is explainable in terms of specific 
kinds of a person's relatedness to the world.!3 These 


efforts at relating to the world result in a "life orien- 


tation" which can be either "productive" or "non-produc- 


1 nen ale Gronbach, Essentials of Psychological 
Testing (second edition: New York: Harper and Row, 1960) 


p- 9. 


l@mugene E. Fox, "A Life Orientation Scale: 
Correlates of Biophilia and Necrophilia" (unpublished 
Doctoral Dissertation, University of Alberta, Edmonton, 


1959) 


138rich Promina Maz tor Himseit. Am Inquiry 1nuo 


the Psycholo of Ethics (New York: Holt, Rinehart and 
Winston, Lov, De 56. 
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89 
tive. "4 While different character types have different 
qualities, they are basically representative of only two 
polar attitudes which Fromm calls "biophilous" (productive) 
and necrophilous" (unproductive). The biophil, who loves 
life, has~a functional and variable approach to life. The 
necrophil, who worships force, has a set, mechanical 
approach to 1ire.'5 the LOl™is 2 measure of Fromm's bi0— 
philous - necrophilous continuum. 

As Cronbach points out, certain psychological con- 
Surucus Undéeriy this type of personality test.” The con- 
structs which were considered in the preparation of this 
test were: conceptual complexity, originality - creativity, 
dogmatism, authoritarianism, social acquiescence, belief 
Iara vionerliby sp Lisuivubrone laregards and antellveence. = Ke- 
sults andreatved that biophils, as opposed to necrophiis, 
are more conceptually complex, more openminded, less auth- 
C-toetuan we Loss sOCtaLTy saecquicscenu, moresrenecCuing ol 
of institutions, and less likely to embrace illogical 


ideas, /6 
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Construct validation of the LOT involved determining 
the relationship of the LOT to validated scales measuring 
the concepts listed above. In addition to this, LOT scores 
obtained by various criterion groups were compared. Con- 
tent validity was established by using content described 
by Fromm, by accepting only those items about which three 
competent judges were in agreement, and through an item- 
total correlational analysis.!/ 

Peroliability «cocthievent «ol .03 Was. obtained by 
the test-retest method. The odd-even method, using the 
Spearman-Brown formula, yielded a reliability estimate of 
~-/l. These figures indicate an acceptable level of test 
consistency. /8 

The LOTis a likert-type instrument consisting of 
forty items. Subjects respond to these items by indicating 
S,venl Of agreement or disagreemenumon arrive point scale. 
Tice locus escoredeby Using werehtingsmone>yiy 3, esi irom 
agreement to disagreement on the biophilous items and re- 
verse weightings for the necrophilous items. Accordingly, 
tigieecores on the LOT reflect a biophilous orientation, 


whereas low scores reflect a necrophilous orientation. The 
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possible range of life orientation scores is from 0 to 200. 
Rorm B, therlinal wersion Miythe.«bOT, was used:rin the: pre- 


sent study. 


The Job Descriptive Index 

The Job Descriptive Index (JDI) is an instrument 
designed to measure five discriminably different aspects 
(Eeouescugetaetton; (1) type of work, (2) “the pay, 
(3) opportunities for promotion, (4) supervision, 
(5) people on the job. The test was developed by Patricia 
smith et al for use in the Cornell Studies of Job Satisfac- 
tion - an intensive program of research involving 952 
people in seven different organizations.!9 Edwin Locke 
et al report that this scale has the following advantages 


OVer OUner measures of job satisfaction:©° 


1. It measures specific areas of satisfaction as 
oppesed to. "global" or "géneral" satisfaction. 


2. The verbal level required to answer the JDI is 
low and the respondent is not required to make 
abstractions or understand vague questions with 
several qualifications. 


We locs dD docs noteask ne subjectu=direculy How 


\9patricia C. Smith et al. "Cornell Studies of 


Jisoerastacbiont J. strapegy for the Development of a 
General Theory of Job Satisfaction" (In Press, 1963). 


COndwin A. Locke et al. "Cornell Studies of Job 
Satisracbion: V. Scale Characteristics of the Job Descrip= 
tive: Index: (In Press, 1963). 
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satisfied hé is. Instead it asks him to de- 

scribe his work. "Thus the responses have a 

Jjob-referent rather than a self-referent."¢! 

The research development of the JDI was described in 
S9s6ries of papers which demonstrated that "the final form 
Showed high internal consistency and that the individual 
items showed good internal validity as defined by corre- 
lations with an independent measure .©e 
Noire purposes of ethe prescateatudy, only. one geciulo0n 

of the JDI - that which measures the "work" aspect of the 
Jous-IWwas Used. since the subjects .involvedsein this study 
were student teachers, it would have been inappropriate to 
ineludesthesJDI sections which deseribe pay, jaeisiksy, (Wen 
MoELons- and ssupervision. it was felt that theyuse of the 
JDEyeeseOpposedivto a global rating, would encourage sub- 
Necus vo consider the teaching itseli, rather than the 
many additional factors usually considered when describing 
satisfaction with a vocation as a whole. Furthermore, 
since it was important that the measure be specific to the 
Daep Gubler spcaching Situation, ~ea@ Slightpalteration .of sin- 
structions to the respondent was made. The directions on 


the JDI are: "Think of your present work." This was 
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oy) 
changed to: "Think of teaching in the instrumental re- 
hearsal situation (band and orchestra. )" 

The test consists of a list of eighteen adjectives 
with a blank space beside each. The respondent is re- 
quired to indicate how well each word describes teaching 
instrumental music. If it describes his teaching, he is 
aaxodstorwrite "VY" for "Yes'; 1f it does not, he must 
write "N'* for “'No";) fhe cannotdecide), he’ 4s' instructed 
to place a question mark ("?") in the blank. In scoring 
thesJDPyea. response indicative: of tsatisfaction is given a 
weight of 3, a "dissatisfied" response a weight of 0, and 
an "undecided" response a weight of 1. These are then 
summed to give a total satisfaction score with a possible 


range of O to 5h. 
TREATMENT OF THE DATA 


The data obtained in this study were punched on IBM 
cards, each containing the following information: sex of 
the subject; personality scores obtained on the 16 PF test; 
personality score obtained on the LOT; rated satisfaction 
as measured by the JDI; and student teaching marks. Since 
the purpose of the study was to determine the relationships 
existing between the chosen variables, the correlational 
method was utilized in analyzing the data. 


Correlation has, as its basic objective, the mea- 
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9 
surement of the degree of association between variables. 
The computation of correlation requires the consideration 
of pairs of measurements so that one observation can be 
compared with another observation for each member of a 
group. The coefficient of correlation is used to describe 
precisely the degree of the relationship between two varia- 
Les. 

The most frequently used method of calculating the 
coefficient of correlation is the product-moment method, 
popularized by the statistician Karl Pearson.©3 This pro- 
cedure yields an index commonly designated as r. If there 
is perfect agreement between two series of measurements 
expressed in standard deviation units, the computed co- 
efficiént wiligbe +1.00. If there is exact disagreement,,. 

r will be -1.00. Degrees of agreement and disagreement 
fall on a scale between these two extremes. A coefficient 
of zero means that no relationship is registered. Co- 
efficients take positive values where the relationship is 
positive, and negative values where the relationship is 


negative.-4 ne calculation Of ancorrelation cobiiicient 


<3George AN Ferguson, =~Stavisticel Analysis in 
Psychology and Education (second edition; New York: McGraw- 
Hip oe eeCompany inc., 1959), pb. 106. 


Chipid., pp. 108-109. 
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assumes a linear relation between two variables and also 


assumes that a correlation of zero signifies a random 
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Si 


ie = VS ee 
[Ex2) (Xy®) 


Here x and y refer to the deviations of each score from 


its mean. The term "product-moment" comes from the pro- 


ducts (x) (y) for each pair of values, these products being 


summed in the computation of the coefficient. 


For purposes of the present study, Pearson Product 


Moment correlation coefficients were calculated to deter- 


mine the relationships between the following: 


Hypothesis 
Hypothesis 
Hypothesis 
Hypothesis 
Hypothesis 
Hypothesis 


Hypothesis 


la 
1b 
2 

3a 
3b 
ha 
lb 


LOT scores and student teacher ratings 
16 PF scores and student teacher ratings 
JDI scores and student teacher ratings 
LOT scores and JDI scores 

16 PF scores and JDI scores 

Sex and JDI scores 


Sex and student teacher ratings 


Computer programs and facilities in the Division of Educa- 
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96 
tional Research Services at the University of Alberta were 
sede lorethis processing. of athe data. 

The computation of a correlation coefficient raises 
the question of statistical significance. Although the 
level of significance accepted as satisfactory depends to 
some extent on the nature of the problem, the standard 
commonly accepted designates the 5 per cent level as sig- 
nificant, and the 1 per cent level as highly significant.©/ 
When, as in this study, it is necessary to work with less 
than thirty observations, a test of significance based on 
the t distribution rather than on the normal probability 
distribution is applicable. The t value required for sig- 


nificance is given by the formula:28 


where N is the number of observations in a sample. From 
this formula it can be seen that the statistic t takes 

on different values according to sample size. By con- 
sulting a table presenting a tabulation of critical values 


Chel yeeuuei1s possible to determine the value required for 
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Beeiven=level of significances. The original hypothesis 
assumes that the correlation between two variables is 
Zero. 8A Signiticant t is the basis for rejecting this 


hypothesis. 


CHAPTER IV 
PINDINGS SOP VTHE STUDY 


Data concerning the twenty-six MELAB student tea- 
chers who were tested during April and May, 1969, are ex- 
amined and discussed in Chapter IV. 

Iwenty variables constituted the data for this 
study. These were the sixteen personality factors measured 
by the 16 PF test, the life orientation score obtained from 
tne LOT, the satisfaction score as indicated by the JDL 
total, a performance rating on a nine-point scale, and the 
sex Of the subject. Tables giving the raw data for these 
variables, as well as the means and standard deviations of 
chemwvesteccores, are placed in Appendix 5. 

Although JDI totals were used as the measure of 
SiGhehacuLom, sudo Lesponsesg Ol SUD jecUuS tOrindividual items 
on this test and their correlations with other variables 
were also tabulated. These can be’ found in Appendix CG. 
Appendix D presents a table of correlations between sex 
and each of the sixteen personality factors. References 
are made to the tables contained in these two appendices 
atuevearrOus VOLS In unis cChapiver. @ lt shouldsbesempnasized, 
however, that these additional comparisons were not re- 
quired in order to establish whether the hypotheses should 


be accepted or rejected. They were included with the hope 
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that further understanding of subjects! responses and of 
the nature of the relationships between variables would 
result. 

In this chapter, the results of the statistical 
treatment of the data are presented for the hypotheses in 
the order of their appearance in Chapter I. Since all 
hypotheses were tested using the same Statistical tech- 
nique, the results for each are reported in a similar 
manner. In every case, with a sample size of twenty-six, a 
chosen alpha of .05, and twenty-four degrees of freedom, a 


t-value of 2.064 was needed for significance. 


FINDINGS RELATED TO PERSONALITY AND PERFORMANCE 


Hypothesis la 

There iS no Significant relationship between scores 

obtained on the Life Orientation Test and student 

teacher ratings. 

The correlation coefficient obtained between LOT 
totals and student teacher ratings, together with the t- 
value and probability level, are recorded in fe Silks A Mavs) 
low negative correlation would seem to indicate a slight 
tendency for the more necrophilous (as opposed to bio- 
pPiilous individuals to receive higher performance ratings. 
However, since the observed t-value of -.645 was well 


below that required for significance, the null hypothesis 


was accepted. 
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TAS LHe 
RELATIONSHIP BETWEEN LOT SCORES 


AND STUDENT TEACHER RATINGS 


Correlation Between 


t- i Probab las 
LOT and Performance Sao sate ‘ J 
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Hypothesis Jb 
There is no significant relationship between scores 
obtained on the Sixteen Personality Factor Question- 
naire and student teacher ratings. 

Table II shows the correlation coefficients ob- 
tained between each of the sixteen personality factors and 
student teacher ratings, as well as the obtained t-values 
and probabilities. An examination of this table reveals 
that personality is minimally and non-significantly re- 
lated to performance ratings. Low positive correlations 
were obtained between student teacher ratings and factors 
ene ta elas My O. and: Q3 of the 16 PF questionnaire. Low 
negative correlations were obtained between student teach- 
ing marks and factors A,B, F,N,Q),Q5 and Qe However, none 
Gf tune observed t-ratios even closely approached the ceriti-= 
Caevealic of F = 2.061.  Apain, the data. support the null 
hypouvkwesis. 

These findings are somewhat surprising since several 
studies, which were summarized in Chapter II of this thesis, 
reported significant relationships between personality 
variables and music teaching success. However, with the 
exception of Anderson's study, none of these investigations 
Uescmeuldenu Loachor raulnes aS a criverion of success. It 
Wipe recalled that criteria such as band festival ratings 
(Fosse), opinion ratings of administrators, fellow teachers, 


and pupils (Lutz), and nominations based on the life work 
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TABLE II 
RELATIONSHIP BETWEEN 16 PF SCORES 


AND STUDENT TEACHER RATINGS 


Personality Correlation with t-Ratio Probability 


Factor Performance Rating 
A ~.015 -.073 942 
B Sollee eS 839 
C 089 438 .665 
E 76 -878 ashe 8 
F -.082 -.043 Ook 
G SOS Lh79 ~636 
H ~020 098 2923 
I elee ~603 <5De 
L 2255 ieee ~209 
M «150 744 46h 
N =e 025 55322 ~ 904 
0 Oe 55 -726 
Ql -.036 -.187 653 
Q2 -.160 er oe «4.36 
Q3 .078 38) - 704 


Qh ~$006 S03 4, Os 


. 
4 an 
7 7 7 nny —s oi Pe cat +“ : a 
: , > > - Terre aieel j ry f .f 
‘Q@eROG wy ; q (Pt Lay 2 v ee BMOL — —_ 


~_ 
— 


> 
7 
: — a. ee ‘ d yi Whi = cf 7 
\ SVT PRR) AMT THEGUTE GAA 7 


* - i 


— 
a : Sauls = 2 ——- <a 
— ———— ; an SEAS os a 
NE — nt ; . : 
y= A 
* ° - * y : *) pe ch Ad # » 
wail igede:4 P'ah-d chi nohialetige 
a Loe ae. * ; m4 
4 : ‘ a ,. ’ 
: nilieh. sane ries 
£ : 
™ ft 
’ Se | 
a 
j a) @ 
’ CW = Ae a 
Ny 
S 7 
‘ j wee er 
| Do 
\ . ve 
& 7 
r fy 
: 2 _™ 
) { 
- ‘ j 
, ' 
’ 
f° hn 
n 
- i. io. 
a 7 F 
4 iv 
a et ‘ 
Lic i 
5 aol ‘ 
~ 
it 
4 os * 
} 
a0 
' 1s > i 7” 
fh oh wt 4 
7 i ~ * 
4 
. . a 
I d Plat 
A 
te a — 
- - - — 
_ 
i 
7 oe 4 


13 
and results produced by a nominee (Barth; Michael et al) 
were employed. In connection with criteria of teaching 
success, Donald Medley and Harold Mitzel cite a number of 
studies which have found that whatever supervisors look 
for when evaluating teachers, it is not considered of prime 
importance by pupils and furthermore that both pupil and 
Supervisory ratings are unrelated to pupil gains in in- 


formation. | 


diy view off@this,+itscan oe expectedr that re- 
search results regarding personality attributes will vary 
according to the criteria with which they are associated. 
One the basis of the results obtained: in) this study, 
it might be said that there appears to be no relationship 
between personality variables and supervisory ratings of 
student teachers of instrumental music. Even this state- 
ment, however, must be regarded as highly tentative for 
Several yreasons,, One, ofthese has tosdo with the limita-— 
tions of the sample which were discussed in Chapter I. 
Resuliaumay have dilttered) considerablyshadsa Large. sample 
DeetmavadLavlew wineaddition bogthis, thoslindingsami gat 
have been different had another personality instrument 


been employed. For example in Anderson's study, which was 


Donald M. Medley and Harold E. Mitzel, "Measuring 
Classroom Behavior by Systematic Observation, Handbook of 
Research on Teaching (Chicago: Rand McNally and Company, 
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10, 
reviewed in Chapter II, significant personality differ- 
ences between successful and unsuccessful student teacher's 
were revealed by the Guilford-Zimmerman Temperament Sur- 
vey even though there were only nineteen student teachers 
in his sample and supervisory ratings were used as a 
criterion. Finally, in the present study, all student- 
teaching ratings ranged between five and nine on the nine- 
point scale, only two of the twenty-six ratings falling 
below a grade of seven. (See Table VII, Appendix B.) Since 
four is the minimum mark required for successful completion 
of student teaching at the University of Alberta, it could 
be argued that all of the subjects in the sample were 
successful teachers of instrumental music. Had the sample 
contained several students whose marks were very low, mak- 
ing possible an "extreme groups" comparison, significant 
personality differences might have been discovered. 

There exists yet another possible explanation for 
the lack of relationship between personality variables and 
Suudent teacher ratangs. 2t has been Suggested that tea-— 
ching success may require a certain "balance" among per- 


SOneLiuy characlveristics = or a Certain pattern of traits.¢ 


CfArvil S. Barr, "The Measurement of Teacher Char- 
acteristics and Prediction of Teaching Efficiency, " 
Review of Educational Research, XII. (dune, 1952), 170. 
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Douglas Scates has expressed the view that: 
| There are many combinations of traits possible which 

would make persons entirely acceptable to most situa- 

tions. Further, special profiles will be called for 

by numerous special teaching conditions." 
in Cattell's theoretical discussion of interactions among 
PEG, ile CxpLains, NOW. ..t 16 possible thaw the trait which 
makes one person especially effective may not be an asset 
bOeanother person because of other traits in his profile.4 
fiSthi Ss 1s true, then insté6éad of associating various traits, 
Som Py CuC With SUCCESS, Lt would. be more Pruitrul to 
examine personality patterns in order to discover the kind 


of "balance" or profile concomitant with the successful 


teaching of instrumental music. 
FINDINGS RELATED TO SATISFACTION AND PERFORMANCE 


Hypothesis 2 


There is no significant relationship between scores 
obtained on the Job Descriptive Index and student 
teacher ratings. 

To. test this hypothesis, peritormance ratings were 


compared with expressed degree of satisfaction as indicated 


iyecovalascoros On une JDL. “Ine resulting dave are pre- 


Ra Lentifi is of 
ymorld B. Cattell, “lhe scisntitic Analysis 0 
Personality (London: Penguin Books, 1965), pp. SEO DGS 
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sented in Table Ill.” The obteainéd t-value, 3.08, is highly 
elemiticant (p = .005)." Thus,’ the second hypothesis was 
rejected. 

A breakdown of subjects! responses to the eighteen 
sndividtiel JDi items is given in Table X of Appendix ¢. 
Table XT; which is also contained in Appendix C, depicts 
the correlations, t-values, and probabilities resulting 
from the comparison of responses to individual JDI items 
and student teacher ratings. Subjects were required to 
indicate whether or not they agreed that each of the 
eighteen adjectives was descriptive of their work when 
teaching instrumental music. As would be expected, direct 
and significant relationships emerged between performance 
ratings and the adjectives "fascinating," “satisfying, ” 


"and "gives sense of accomplishment." 


Peoodas ‘pleasant, | 
Ay positive correlation which is significant at the .O02c 
level of confidence, was observed for the adjective "fru- 
strating." Since a "no" response to this adjective re- 
ceives a higher weighting when scoring the JDI, this corre- 
lation indicates that subjects with higher performance 
ratings reported that they did not find the teaching of 
instrumental music to be frustrating. Subjects with lower 
performance ratings, on the other hand, described the ex- 


perience as a frustrating one. 
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TABLE III 
RELATIONSHIP BETWEEN JDI SCORES 


AND STUDENT TEACHER RATINGS 


Correlation Between 
JDI Scores and t-ratio 


Probabality 
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tive evidence for the frequently-stated assumption that a 
direct relationship exists between teacher satisfaction and 
teaching performance. Implicit in this assumption is the 
idea that a high level of teacher satisfaction has a salu- 
brious effect on the teacher's classroom performance. Since 
this study is correlational, it is possible to reverse this 
proposition and state that successful, competent teaching 
results in a high level of teacher satisfaction. As the re- 
versal of the proposition suggests, the direction of causal- 
ity is equivocal. That this study, unlike many others, 
found a direct relationship between satisfaction and per- 
formance, can perhaps be attributed to the fact that the 
instrument used to assess satisfaction presented the sub- 
jects with a short-term frame of reference. Presumably, 
the subjects, in responding to this instrument, were con- 
Sidering the actual teaching itself rather than the various 
other long-term factors usually associated with ratings of 


job-satisfaction. 


FINDINGS RELATED TO PERSONALITY AND SATISFACTION 


BRypothesis 3a 


There is no significant relationship between scores 
obtained on the Life Orientation Test and scores 
obtained on the Job Descriptive Index. 

Table IV gives the correlation coefficient, t-value, 


and probability obtained when LOT and JDI totals were com- 
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TABLE IV 
RELATIONSHIP BETWEEN LOT SCORES 


AND JDI SCORES 


Correlation Between 


LOT and JDI Scores pevetlo Probability 
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pared. The low, negative correlation, yielding a t-ratio 
oim-. 5Jeasindicates that there is mo Significant relation- 
ship between expressed degrec of satisfaction with instro-— 
mental music teaching and the teacher's life orientation 
score. Accordingly, the above hypothesis was accepted. 

AS noted in Chapter III, the LOT is a measure of 
Fromm's life-style continuum - one end representing a 
necrophilous or "anti-life" orientation, and the other end 
representing a biophilous of ‘love of life” orientation. 
Unlike the necrophilous orientation, the biophilous 
orientation is descriptive of a productive mode of rela- 
tedness to the world, with an emphasis on the development 
rather than the curtailment of the self and others. The 
terms "love" and "productiveness" are used by Fromm to 
Geseribe this orientation. The necrophilous individual, 
On the other hand, has a set and mechanical approach to 
ich cM Sean Order vy Der sOneWioml Cacceunprodicuauilioy 
and uncertainty. Brophils are more conceptually complex, 
more openminded, less authoritarian, and less socially 


acquiescent than necrophils according to the findings of 


Erich PCO Meteo eninge lt san louie yao 
the Psycholo of Ethics (New York: Holt, Rinehart and 
Winston, Lory, pp. 57 H97. 
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alte 
Fox.© On the pO eae coresmrer lect a) biophilous Jate 
Oorlentation. 

In order to determine whether high and low LOT 
PCOrOrseresponded dittoerentialliy to individual JDL items ; 
the appropriate calculations were made and recorded in 
Wa0le AIL or Appendix C. An examination.of this table re- 
veals that LOT scores correlated positively and signifi- 
cantly with "yes" responses to the adjectives "fascinating, 
"respected," "pleasant," "useful," and "gives sense of 
accomplishment." This signifies that subjects with a bio- 
philous orientation agreed that these adjectives described 
bbe teachineyol instrumental music... Significant, positive 
correlations were observed between LOT scores and "no" re- 
sponses to the adjectives "routine," "boring," and "frust- 
rating.” Although these correlations were not required 
POrPeamUsC Lato, recarding Hypothesis Ga, 44 iS Worth noving 
that those which were significant point to a tendency for 
high LOT scorers to respond in a "satisfied" direction and 
for low LOT scorers to give "dissatisfied" responses to 


taesge Lndividual JDI items. 


Srugene E. Fox, "A Life Orientation Scale: Corre- 
lates of Biophilia and Necrophilia"™ (unpublished Doctoral 
Dissertation, University of Alberta, Edmonton, 1969), 
pp. 65-68. 
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Hypothesis 3b 
There is no significant relationship between scores 
obtained on the Sixteen Personality Factor Question- 


naire and scores obtained on the Job Descriptive 
IaeleRe 


For this hypothesis, each of the sixteen personality 
factors were compared with subjects! degree of satisfaction 
as revealed by the JDI totals. The resulting correlations, 
t-values, and probabilities are given in Table V. Low 
positive correlations were obtained between JDI scores and 
persenality factors A,GsG,U,M,0, and Q3. Low negative 
correlations were observed between JDI totals and factors 
B,H,F,H,N,@,Q2, and Q. None of these correlations were 
Significant. Factor I, however, was significantly related 
to satisfaction as indicated by the obtained t-value of 
2. 50lt. 

In the test manual for the 16 PF questionnaire, 
Factor I is described as "Premsia (sensitive, effeminate) 
versus Harria (tough, realistic)."! Those scoring high on 
this factor tend to be dependent, kindly, gentle, and 
anxious as opposed to self-reliant, hard and self-suffi- 
Ciens. Cattell states that “occupationally it should dis- 
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‘Raymond B. Cattell and Herbert W. Eber, Handbook 


for the Sixteen Personality Factor Questionnaires (Champaign, 
Cetinot lic blLULonorm eraoOnalityeanoeAbi lity Testing, 
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TABLE V 
RELATIONSHIP BETWEEN 16 PF SCORES 


AND JDI SCORES 


Personality Correlation with t-Ratio Probability 
Factor JDI Score 
A mea 97 62h 
B -~.008 -.O41 ° 967 
C 2162 «805 29 
E aly SHAE 489 
F -.018 -.090 2929 
G reba ee P215 
H ~.O45 =§ 222 Poe 
it 455 2.50) ~019 
ik a asst saigg®) 
M 7190 946 354 
N -.O08 -.235 He phy 
0 EOS) 1.568 SLO) 
Ql ~.20) =1,020 septs 
Q2 ~.205 ~1. 021) 316 
Q3 ~ LOY 527 -603 
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ae, 
Se Te cuss ncmsureconcspanet. wand what womem also run 
(ect CcdUvsaureherns thanmmerst.. 6.0) on thie factor.8 Ti abd s 
study, high scores on factor I may have been influenced by 
the fact that all of the subjects in the sample were music 
Students and the majority of them were women. In view of 
Ust SS erplus ghhemconsidenatiom that monly one of the. sixteen 
Gevelveswin, TablerV was Significant, it was decided, that 
the null hypothesis should be accepted. 

As an exploratory measure, correlation coefficients 
were calculated between subjects' responses to individual 
JDI items and each of the sixteen personality factors. 
fhe t-values' for those combinations of variables which 
were significant beyond the .05 level are given in Table 
XP Rtom@ Appendix 7G. Some; of these, relatuzonships are of 
ivemces , Handsare suheretore sciscussedabriefiy below. 

Scores on factor A (Cyclothymia versus Schizothymia) 
correlated negatively with the adjective "tiresome" on the 
JDM. 9 elTabie XLII depicts a .t-value sof -3.236 for this res 
TapMonsit.p whieh as osignigicant sat .thes.00ly) level of 
eonfidence. According to Cattell, A+ (high-scoring) in- 
Cividualsesréeadi ly Tormeactilve groups and prefer occupations 
dealing with people, whereas A- individuals prefer things 


or words, intellectual companionship and working alone. 
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The highest ranking occupations in A factor are teaching 
and salesmanship.” Cattell observes that "teachers have 
to adapt cheerfully to a lot of compromises with human 
failings and to take a ceaseless impact of emotional pro- 
blems which might drive the careful electrician mad."190 [t 
is hardly surprising, therefore, that subjects scoring low 
on factor A report the teaching of instrumental music to be 
"tiresome" whereas those scoring high on factor A do not. 

Factor E (Dominance versus Submission) bears a dir- 
ect relationship with-thei JDI, term “creative.! In other 
words, individuals who are assertive, self-assured, inde- 
pendent-minded, and unconventional describe instrumental 
music teaching as a creative endeavor to a significantly 
greater extent than do individuals who are submissive, de- 
pendent, ‘conventional, and easily upset. |! 

Factor G (Character or Super-Ego Strength versus 
Lack of Rigid Internal Standards) determines whether a per- 
son is conscientious and persistent, or casual and undepen- 
dable.'© Individuals SCOGINGRDIchRoOn Lhismtecloraare par 
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LTS 
successful in activities which require freedom from oscil- 
lation and good organization of thinking. As shown in 
Table XIII, there were significant positive relationships 
between scores on factor G and the description of instru- 
mental teaching as "pleasant" and "useful." 

A significant positive correlation was also found 
to exist between factor L (Protension versus Relaxed Sec- 
urity) and the JDI indication that the work "gives a sense 
of accomplishment." High scorers on L factor are described 
Semcert=SUlLIuCTeny, SUSDULCLOUS, sLyranni cad, and mard. 
Cattell notes that some of the traits popularly attributed 
vO aominance actually belong™=in this pattern.  L - indivi-— 
duals are trustful, permissive, soft-hearted, accepting, 
and open. !3 

Factor N (Shrewdness versus Naivete) describes per- 
sons who are sophisticated and polished as opposed to sim- 
pie and unpretentious. /4 This tacvorecorre lated negatively 
with the adjective "routine" and positively with "frustra- 
ting." These findings indicate that N+ individuals, who 
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BE, 
failings, report that instrumental music Teaco sce a 
"routine" activity. N- individuals, who are socially 
clumsy and natural, have simple tastes, lack self-insight, 
and are unskilled in analyzing social motives describe 
[fei rm Lenchi ieee a tcoustracine. |! 

Pactor Q, (Radicalism versus Conservatism of Temper- 
ament) correlated negatively with the JDI adjective "bor- 
ing."'5 In other words, subjects tending to be critical, 
liberal, analytical and free-thinking indicated disagree- 


' whereas 


ment with the description of teaching as "boring, ' 

conservative individuals indicated agreement with this item. 
PT aelaleves pige Cs CcG Qh (High Ergic Tension versus Low 

Ergic Tension) !© was negatively related to the adjective 


ticustrating. | 


As might be expected, tense, excitable in- 
dividuals appear to perceive instrumental music teaching 
as "frustrating," but individuals who are phlegmatic and 
compos ed tdoi not . 

PRECIO emul omVe LUG se noDOMLCCm nm lab Lom Ada LaWelre shiek 
required for the testing of Hypothesis lb, they do, never- 
theless, reveal that subjects! perceptions of instrumental 


MUs@embeaching appears ~u0 be associated with personality 


variables. 


\5tpia., p. 18. 


létpid., p. 19. 
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FINDINGS RELATED TO SEX OF THE SUBJECT 


Hypothesis ha 


There is no significant relationship between sex 
and scores obtained on the Job Descriptive Index. 


The data shown in Table VI indicate a correlation 
coefficient of .292 between sex and JDI scores. Since the 
G-value of 1.4.96 is non-significant, the null hypothesis is 
Supported. An inspection, of Table XIV, Appendix C, reveals 
that no significant relationships emerged between sex of 
SsuDjects and responses to individual items on the JDI. 

Prom the data obtained in this study, it appears that ex- 
pressed degree of satisfaction with instrumental music 
teaching is unrelated to whether the subject is male or 


female. 


Hypothesis lb 


There is no significant relationship between sex and 
student teacher ratings. 


The relationship obtained between sex of subjects 
SnCmpereLormanoc loulngseave fi venwin Table Vil.” ihe u— 
CaulOmois../l 26 signiticant beyondsthe .05 level of 
COulIeCcnice.s sACCOrGinely, sthe uli hypothesis was rejecuéd. 
ine male subjects in this sample received significantly 
higher performance ratings than did female subjects. 

Dpeciia bIOnererzarcing thls finding prompted une i1n- 


VeHuleeavor bo Sxamine one final set of relationships - 
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TABLE VI 
RELATIONSHIP BETWEEN SEX AND 


JDI SCORES 


Correlation Between 


Sem and!) JDL Score t-Ratio Probability 
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TABLE VII 
RELATIONSHIP OF SEX AND STUDENT 


TEACHER RATINGS 


Correlation Between 


Sex and Teacher 


t-Ratio Probability 
Rating 
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those which occurred between sex and the sixteen personal- 
ity factors. The appropriate calculations were entered in 
Table XV sof AppendixeD. 9 Al butone of the t—-values ré- 
corded in this table are well below the critical ratio of 
t = 2.064. However, the correlation between sex and 
factor B, a measure of general intelligence or ability, 
wLeldedsast-valuesot 2.019 and a probability of ~055-. 
This indicates that the male subjects in this sample att- 
ained higher scores on factor B than did female subjects 
Moe oeLeOvClmeWwhiCh woe Very Neavlyssaonifacant. [bt migha be 
conjectured that this difference between the sexes in- 
fluenced their performance as instrumental music teachers, 
Scpecual ly 1neviewsol Barthis Tindings, which were dis-— 
CuUsSsSoOCs ne Cnapuer Li. Lt will be recalled that upon ad- 
ministering the 16 PF questionnaire to over 300 music 
CoachoOcowmoic es OuUnCEILaACUOr Beto De Une only Variable wich 
Bo uVCanulyuatinerenulaved successtul, trom unsuccessiul 
music teachers. These comments and comparisons, however, 
are offered as an observation only - not as an explanation 
Or deérinitive conclusion regarding the observed relation- 


ship between sex and teaching performance. 
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CHAPTER V 


SUMMARY, CONCLUSIONS, AND SUGGESTIONS FOR 


FURTHER RESEARCH 


Presented in this chapter is a restatement of the 
problem, a review of the processes and findings of the 
research, and an evaluation of the results. This is 


followed by recommendations for further research. 
SUMMARY 


This study was fundamentally concerned with the re- 
lationships between instrumental music teaching performance 
and the variables of teacher personality and teacher satis- 
faction. Specifically, the purpose of the investigation 
was to determine whether, within the context of the instru- 
mental rehearsal situation, significant relationships ex- 
isted between (1) teacher personality and teaching perfor- 
mance, (2) teacher satisfaction and teaching performance, 
and (3) teacher personality and teacher satisfaction. In 
Beaton, vulis Suldy Investigated the relationship of sex 
to performance and satisfaction. Four hypotheses, three 
of them consisting of two parts, were formulated and tested. 
The findings for each of these hypotheses are reviewed in 
the second section of this chapter. 


Subjects for the study were twenty-six music educa- 
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tion students who attended the University of Alberta during 
the 1968-69 academic session. They were selected because 
of their involvement in a teacher training program where 
they taught instrumental music to classes of secondary- 
school pupils. These subjects were relatively inexper- 
ienced as teachers. Their musical backgrounds, although 
Somewhat varied, were generally adequate to prepare them 
for the teaching of school instrumental groups. The maj- 
ority of subjects were between seventeen and twenty-three 
years of age. A Personal Data Form, prepared by the in- 
vestigator, as well as three test instruments, were com- 
pleted by each subject during one of several testing 
sessions held in April and May, 1969. 

Supervisory ratings of the subjects! student-teach- 
ing activities were obtained from their music education 
professor and used as the criterion of performance. To 
assess personality, two instruments were used: (ale tive 
Gite Orientation Test, constructed by Fox on the basis of” 
Frommian theory, and (2). Cactel) tsesaxteen Personality 
Factor Questionnaire, which purports to measure all of the 
Majors isns ONS OL epersonality.ss lo umeasure salisiaction, 
one section of the Job Descriptive Index was used. This 
instrument, which was developed for use in the Cornell 
Muro seOtesOT  OAoLobeaculom, CONnSi sts of Live parts — each 


measuring a different aspect of job satisfaction. In the 
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present study, the first part or the test, which concerns 
the "work" aspect of the job, was adapted and used as an 
index of degree of satisfaction with instrumental music 
teaching. The sections which measure satisfaction with 
pay, sWpervision, people on the job, and opportunities for 
promotion, were omitted. 

the sdata ootained were analyzed using Pearson pro- 

eucE-MNoOMcnus cOrrelatlons sand a Wi-test of significance. The 
main findings of the study are summarized below: 

1. No significant relationship was found between 
personality, as measured in this <study and 
music teaching performance. 

Zweevec rect andusieniticant erelacionship was found 
to exist between teaching performance and satis- 
faction with the teaching of instrumental music. 

3- There was no significant relationship between 
personality and extent of satisfaction with 
instrumental music teaching. 

hi. Degree of expressed satisfaction was found to 
be unrelated to sex of the subject. 

5. <A Significant relationship was found to exist 


between sex and performance ratings. 
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CONCLUSIONS AND IMPLICATIONS 


The contents of this section are arranged under two 
headings: Hypotheses and General Discussion. Under the 
first heading is a review of the findings for each of the 
hypotheses, which have been grouped according to the re- 
lationships described. Under the second heading is a 
brief interpretation of the data in terms of the theoreti- 
cal framework presented in Chapter II of this thesis. Any 
conclusions and implications which appear in this section 
are applicable only to test populations similar to that of 


this study. 


Hypotheses 


Hypouhesis la and lb. The first two hypotheses 


were concerned with the personality of the subject and his 
pel pormence oad voacher OL ansurumental music.) shYpouncs 15 
Pio vavec via veuliere WOuld Ve sNOwoieatlcanl LOlauLonsiip 
between student teacher ratings and scores obtained on the 
Piro Orrciuapilon l6su. Hypounesis Lb staved what no sig- 
nificant relationship would be found between student tea- 
Cer fraunines and Scores on the Sixteen Personality Factor 
Questionnaire. The data obtained in this study supported 
Wouno. vnese Stavements.  Ihereforée, Hypounesis la and 
Hypothesis lb were accepted. 


In Chapter IV it was suggested that this lack of 
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relationship wes have been due to the nature of the criter- 
ion, the limitations of the sample, or characteristics of 
the personality instruments used in this study. There is 
also the possibility that successful music teaching may 
require a distinctive balance among personality traits, 
the identification of which would require an examination 
or personality profiles. 

In the present study, subjects were not differen- 
tiated as to degree of teaching competence on the basis of 
theiw responses olithe LOT orptoithe 16’ PF questionnaire. 
In conclusion, it can be said that according to the de- 
Hentions Gide techniquesiusedain thistinvestization eno 
relationship was established between personality variables 
and instrumental music teaching performance. 

fypothesisme.4pilhis hypothesis witch, postulared 
that there would be no significant relationship between 
Scores) on thevdobp Descriptive? Index: and’student’ teacher 
ratings, was not supported by the data obtained in this 
tivesvuigatwotr.s (i hivghlivasieniticanty redatvonship was 
PUM. mAs Cesusul, divypounesicsi WaSmrejected. eit lis 
concluded that a direct relationship exists between satis- 
earch VOM, acanoet 1 ned iia iiniss study, and supervisory ratings 
OL student teaching: performance: in the rehearsal Situation. 

ATonovsnr thi se finding canhou be=intverpréted as’ an 


indication of causality, it Supports the widespread assump- 
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tion that teacher satisfaction or morale is directly related 
UOeweaching efiticiency...iIn, Chapter IT, it was noted that 
research studies focussing on the connection between var- 
ious efficiency ratings of teachers and their reports of 
Satisfaction have yielded contradictory findings. Many 
of these studies, however, have been based on the tradition- 
al, "global" concept of overall job-satisfaction and have 
used a summary measure as an index of satisfaction. In 
the present study, satisfaction was defined as an affective 
Response suOeGhe actual teaching activities in the instru- 
mental classroom. The instrument used measured only this 
aspect of satisfaction, and was designed to "set" the 
respondent toward an immediate, on-the-job situation. It 
pSeepprPouable that Ssatistaction and performance will show 
@daiterens relationships depending on the aspect of teaching 
Which AseuUndor Consideration.» Tae conclusion for this 
hypothesis, therefore, applies specifically to the "work" 
aspect of instrumental teaching, not to the other discrim- 
minable aspects of the music teaching vocation. 

fi view wurec reba lOne hilo eound in unas suudy can 
Does nowt. DO. urue of teachers ~n the fTield, it could mean 
that successful.teachers who leave the profession do so, 
not because of dissatisfaction with teaching instrumental 
Saoupes, butioecsause of other factors such a8 salary level, 


promotional opportunities and school administration. Un- 
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Les 
successful teachers, on the other hand, may leave the pro- 


fession because of dissatisfaction with the actual teaching 


itself. 

Hypotheses 3a and 3b. These two hypotheses were 
concerned with the connection between teacher personality 
and satisfaction with teaching. Hypothesis 3a stated that 
there would be no significant relationship between life 
orientation scores and satisfaction scores. Hypothesis 
3b stated that no significant relationship would be found 
between scores obtained on the Sixteen Personality Factor 
Questionnaire and satisfaction scores. The analysis of 
the data provided supportive evidence for both statements. 
Therefore, Hypotheses 3a and 3b were accepted. In this 
study the selected personality variables were not signifi- 
cantly related to teacher satisfaction as indicated by 
total scores on the Job Descriptive Index. 

In addition to the analysis required for hypothesis 
testing, the data were examined to determine whether per- 
sonality variables were associated with differential re- 
sponses to individual JDI adjectives. Several signifi- 
cant correlations were obtained between LOT totals and JDI 
ues; alivof tthemoindicating aatendency formhigh LOT 
scorers to give "satisfied" responses and for low LOT 
scorers to give "dissatisfied" responses to JDI items. A 


number of significant relationships also emerged between 
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129 
evaluative items on the JDI and scores on the 16 PF test. 
Therefore, although personality was not significantly re- 
lated to total satisfaction scores, there is evidence to 
suggest that some personality variables are related to 
how the individual perceives instrumental music teaching 
and furthermore that these perceptions are of an evaluative 
native. shi Guseprobable itthat findings "regarding this rela- 
tionship will vary depending upon how "personality" and 
"satisfaction" are conceptualized. It will be recalled 
from Chapter II that Kuhlen obtained significant results 
using a personality concept based on need theory, using a 
summary measure of satisfaction, and taking into account 
discrepancies between measured needs and the need-satisfac- 
tion potential of the occupation (as perceived by the tea- 
cher.) This "need-need satisfaction discrepancy" approach 
to the problem was a profitable one, although it did not 
determine how these discrepancies relate to the various 
aspects of satisfaction. 

To conclude, it appears that the assumption that per- 
sonality is related to satisfaction covers an issue of con- 
siderable complexity. Further research is needed to ascer- 
tain the exact nature of this relationship and to determine 
how contrasting perceptions of teachers are related to 


@valuative estimates of satisfaction. 
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Hypotheses a and lb. These hypotheses were con- 
cerned with the relationship of sex to satisfaction and to 
performance. Hypothesis ha stated that there would be no 
Significant relationship between sex of the subject and 
scores obtained on the Job Descriptive Index. Since the 
data supported this statement, Hypothesis ha was accepted. 
It is concluded that satisfaction with instrumental music 
teaching, as indicated by the JDI total, is unrelated to 
whether the subject is male or female. 

Hypothesis lb postulated that there would be no sig- 
nificant relationship between sex of subjects and perfor- 
mance ratings. The data did not support the hypothesis and 
it was, therefore, rejected. The male subjects in this 
sample received significantly higher performance ratings 
than did female subjects. In this study, no attempt was 
made to determine whether males and females differed as to 
age, nature and extent of musical background and training, 
pusica leabidd tyeandssogon se ssuch factorsscouldehaverin— 
fluenced the significant difference found for Hypothesis 
la. However, since these variables were not measured or 
controlled, it is not possible to make any conclusive 


statement in this regard. 


General Discussion 


The rationale underlying this study is based on the 
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SL 
application of the theoretical model of Getzels and Thelen 
to the teaching of instrumental music. Accordingly, the 
instrumental classroom is conceived as a social system con- 
Sisting of three major dimensions: the nomothetic or in- 
stitutionally designated function, the idiographic of per- 
sonal dimension, and the classroom climate or group atmos- 
phere. The nomothetic and idiographic dimensions jointly 
govern the behavior of an individual in the system. 

In the rehearsal situation, nomothetic requirements 
predominate, creating what might be called an "autocratic" 
climate and predisposing the teacher toward a "nomothetic" 
or task-oriented style of leadership. The teacher's per- 
sonality modifies his ability to recognize and assume this 
social role. Some individuals, by personality and tempera- 
ment, are more suited to the role of instrumental music 
teacher than are others. If institutional demands are con- 
tradictory to or irrelevant to the demands of personality, 
peychological@tvension or conflict’ resuits. ~When=confiict 
occurs, the teacher may choose to fulfill institutional 
requirements at the expense of personal needs. This leads 
to frustration and dissatisfaction. On the other hand, the 
teacher may choose to fulfill personal needs to the detri-. 
ment of organizationally useful behavior. This leads to 
unsatisfactory role performance or ineffectiveness. 


In Chapter IV it was noted that the student teacher 
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Iai 
ratings for the twenty-six subjects in the sample ranged 
between 5 and 9 on a nine-point scale, only two of them 
falling below a rating of 7. Hence, they might be descri- 
bed as a successful group of student teachers of instrumen- 
tal music. All of them exhibited satisfactory role per- 
formance and fulfilled nomothetic requirements in the re- 
hearsel situeatwon. Similarly, satisfaction scores fell 
between 25 and 54 on a continuum ranging from 0 - 54. All 
but two of the twenty-six scores were on or above the theo- 
Pevicalemld-—polnu Ofeey os toeretore . ait could be arcued 
Ghat, 28 2 e70up,, whey Werescenerally satisfied with the 
teaching of instrumental music. In other words, teaching 
instrumental music was, to them, personally fulfilling. 

The fact that these subjects were able to fulfill both 
nomothetic and idiographic requirements indicates, in terms 
of the theory, a state of congruence or lack of conflict 
between the role requirements of teaching instrumental mu- 
sic in the rehearsal situation, and the personality demands 


of these student teachers. 
SUGGESTIONS FOR FURTHER RESEARCH 


Since the procedures used in this study did not 
yield significant results regarding music teacher personal- 
ity and teaching performance, it is recommended that fur- 


ther studies, involving different approaches to the problem 


Stl | . ot 
bezier signee add al peoahae | 
ante to ows ylde ,olese  éteing-eate, # le ee 
~ticseab ec trigia rede 0MDR «fT Ko asta ms 
-ietentenl To atentosoy. tashute 20. Quon - 
soy alon yiocoatetiar Aes te tee) meat . 
oy ofS mb oo deenepilges otdentamon! see . 
[l¢%. nsucte nat woete bine -yivellogs notreugea = 
ryA  .g0 = & moet, geluet. muodieaes: ap. we bose 2S , 06. 
-oont eft evode 16 Ao, s%ew 2eT0DE x) n ylaews add . ce, ys 
bodes ot MLoor wil, 6gotetat? |. fare data atee vet 
end, hd iw bal 1 ties yifsvetey ésew yeas. 5 i aia la Ba Bf 7 ; 
aititds¢ety ,Aotews tedeo. wh 694 S007 Iucoedtedang oy — ; 


mirliitifos ¢lladtosisd quent of see8 OLeee 


, ’ 


aa 


- 


fitod Ii t.int of ¢idesoongh Sieetdos epant @ 
sited tt -endasthad atraret laps: adulgergonhs aia, ES 
Inilinos te dosirvdo srnewtarot to aeete Bee 
-ty Ietnsmuitest geidsbed Yo. elnemantepet slows 
ebimiah coi lacorteg emt one) vpoldaptte fae apion: 
: .enstoee? | a 


HOCAMERS PRRDATE AGF ne ceeetaey 


Gog b'f-ghuse zidy i! obey sins 
=fanontieg astvast of xem ait b age, & 


132 


should be undertaken. Alternative approaches might in- 


Volvo : 


the use of a different measure or the combination 
of several measures of teaching success. It 
would be desirable to assess teacher competency 
on the basis of pupil change in addition to 
ratings of pupils, other teachers, and admini- 
strators or supervisors. 

a larger sample than that used in the present 
study. Such a sample might include instrumental 
music teachers who are already in the profession 
instead of, or in addition to student-teachers. 
the examination of personality patterns in the 
Gestalt sense and the comparison of the profiles 
GhmsieCOSclUl sueaCcher spon UICSemon UMsuecegs. Ud 
teachers of instrumental music. The personality 
Droit es, olvinstrumental, teachers (could also, be 
compared with those of other music teachers, or 


teachers in different subject areas. 


In the present investigation, only one aspect of mu- 


Sic teacher satisfaction was studied. Liawoula. Den Olewo.we 


to assess all areas of satisfaction - using an instrument, 


Such as the-JDI which covers five discriminably different 


aspects of an occupation - and following this, to determine 


how satisfaction or dissatisfaction with each area contri- 
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butes to retention of teachers or withdrawal of teachers 
from the music teaching profession. 

A direct relationship was found between satisfaction 
and supervisory ratings of student teachers of instrumental 
music in this study. Further research is needed to deter- 
mine whether this relationship holds (a) when teachers in 
the schools are studied, (b) when another criterion of suc- 
cess is used, and (c) when satisfaction with other aspects 
of the music teaching vocation is considered. 

The nature of the relationship between teacher sat- 
isfaction and teacher personality also needs further study. 
A personality instrument based on need theory, such as that 
used in the Kuhlen study, might provide information useful 
for the analysis of this relationship. 

There was no attempt, in this investigation, to 
study interactions among the variables of personality, per- 
formance, satisfaction, and sex, or to measure the effects 
of factors such as age, intelligence, background, and musi- 
Clea biliuy ot she subjects. =| Ln the area of instrumental 
music teaching, there is need for multivariate studies 
which are designed to accommodate the assessment of the 
influence of one variable, such as personality, in the 


presence of other relevant variables. 
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APPENDIX A 
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Personal Data Form 


It is not necessary to write your name on any of the 
answer sheets or on this data form. For items 1-6 below, 
use only a check mark (Vv) to indicate your responses. 


Re Oe Male Female 
ec. Age: 17-23 ele cee tel Vongsye 
3. Course in which you are registered: Wee Ge ee 
or 92 
Ed. CL 4.96 


4. Years of teaching experience in the schools. (DO NOT 
include MELAB teaching experience). 


no teaching experience 
1 year 
2 years 
3 years 
h years 


5 years 


6 - 10 years 
over 10 years 
S. Years of instrumental music teaching experience (band 
and/or orchestra). DO NOT include MELAB teaching 
experience. 
no instrumental music teaching experience 
ey cient 


2 years 


3 years 


i years 


5 years 
6 - 10 years 
over 10 years 


Have you ever conducted or directed a performing group? 
(other than MELAB 


Yes No 


If so, check the appropriate category or categories 
below: 


band (concert, brass, stage, marching, dance) 
string orchestra 

symphony orchestra 

Choir 

other 


tie youshaver paelicipavedmin anyaore thos oltowing types 
Ole perlormiar croups, Undicate length of Gime in years. 


bares) Kent Weaarexbhs) Number of Years 
band 
String orchestra 
symphony orchestra 
chamber group 
Choi 
other (specify) 
losGlany University degrees presenuly held 


Complete the following chart to indicate the amount of 
vocal or instrumental training you have received. 
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Name of Instrument Length of Grade Institution with 
Study Level which exam was 
in Years Achieved taken 


10. Complete the following chart to indicate the amount of 
theoretical training you have received (rudiments, har- 
mony, form, counter-point, etc.) 


Name of Length of Grade Level Institution with which 
pubject Study in Achieved Exam was taken 
Years 
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TABLE VIII 


RAW SCORE DATA FOR PERFORMANCE, JDI, AND LOT 


rex oO. Performance Total Score Total Score 
Subject Rating (Criterion) on JDI on LOT 

B if Bri ey 

1s if Wd 14,0 

M fe he 22 

M i 6 12 

th fl By NS 

F 8 Sh 1,0 

F a) i) LS 

F if a 108 

F 8 Lif 132 

i t 38 1344 

F 6 25 126 

I i 2) eS, 

F i hil paige, 

F 5 a5 ney 

F i 43 LA 

F 8 8 as 

F fi 36 136 

F 8 iS 155 

M © ho 116 

F it 6 129 

M 8 ho 162 

M t oo a> 

M 9 48 133 

M 8 3 ers: 

M 8 hs Bat 

M 9 47 130 
an 
Range Possible 0-5, 40-200 
Mean (eho 40.08 126.2 


Standard Deviation 95 6.07 Leee6 
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TABLE X 


BREAKDOWN OF RESPONSES TO INDIVIDUAL JDI ITEMS 


JDI Adjective Number of Number of Number 
"Yes" Responses "No" Responses Undecided 
Fascinating 18 a 6 
Routine 6 ie 3 
Satisfying ely 1 i 
Boring 1 25 ©) 
Good 2h 0 Es 
Creative Zeal 2 5 
Respected 16 2 8 
Hot S ik2 9 
Pleasant 20 2 mn 
Useful a3 Mh 2 
Tiresome a 16 1 
Healthful 10 7 9 
Challenging 26 @) @) 
On your feet ; any a i 
Frustrating oe 9) 6 
Simple 0 2h 2 
Endless LO ibal 5 
Gives sense of eh 1 1 
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RELATIONSHIP OF INDIVIDUAL JDI ITEMS TO PERFORMANCE 


RATINGS 
JDI Correlation with ~ Ratio Probability 

Adjective Performance Rating 

Fascinating oHS9 2 yh Or 
Routine SOO) oe ies) 
Satisfying 86 Leis} One 
Boring 302 sesso ih alos) 
Good 136 Dron Poze 
Creative es: -719 A te) 
Respected oe they ean 098 
Hot Seay, Sale: alias 
Pleasant «52 Cellos 2020 
Useful aif) the 37S h® ald 4 
Tiresome oe o0 Pony, 50 
Healthful =308 1.585 ~e6 
Challenging 0.000 0.000 1.000 
On your feet 006 S0sh0 975 
Frustrating he wuts 2022 
Simple ~.161 ~.798 liek 3 
Endless ~.103 -.508 ~OLO 
Gives sense of 4.86 aps Ae Royle 
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RELATIONSHIP OF INDIVIDUAL JDI ITEMS TO LOT 


JDI Correlation with t 
Adjective LOT Scores 
Fascinating a ey 
Routine O09 
Satisfying P2022 
Boring elt 30 
Good enral 
Creative 5S 
Respected 9 
Hot eleys 
Pleasant 648 
Useful ~501 
Tiresome ~526 
Healthful = Sita bh 
Challenging 0.000 
One your Lees wg 
Frustrating 506 
Simple -.099 
Endless ~29 
Gives sense of yi Bi 
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TOTAL SCORES 


- Ratio 
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TABLE XIV 


RELATIONSHIP BETWEEN SEX AND RESPONSES 


TO INDIVIDUAL JDI ITEMS 


Ly 


JDI Correlation t - Ratio Probability 

Adjective with sex 

Fascinating SOM ~082 935 
Routine -.161 ~.800 ioe 
Satisfying - 198 -998 2333 
Boring ei0 -692 oh 95 
Good -.090 - he 2003 
Creative mee ES 730 OE 
Respected 105, FO? e 5305 
Hot ee 25 cule Vee 
Pleasant oes 1.972 - 060 
Useful S27 1.2h9 peel 
Tiresome peed. 1210¢e rylege 
Healthful 3216 aheeiote se eye) 
Challenging 0.000 0.000 1-000 
On your feet ~.072 -.352 s12e8 
Frustrating eeu ea, Oat LON 
Simple -.090 Sldiee 663 
Endless Sauls, e526 -609 
Gives sense of 198 - 988 na 
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TABLE XV 
RELATIONSHIP BETWEEN SEX AND SCORES 


OBTAINED ON THE 16 PF 


Personality Correlation t - Ratio Propebiiiuy 


Factor with Sex 
A ~.219 -1.099 #203 
B seu 2.019 ross 
C -.1h7 ~.730 lee 
E ~165 .819 See 
F ~065 ase Pio 
G ~360 1.890 Oia 
H 086 25 .675 
I od ~.4.96 62h 
L «276 ike gligaye! suai 
M Shik 4.96 62h 
N ree 1.66) «109 
0 -.068 oe ~7he 
Ql Sel BS, -590 Sie 
Q2 ~123 -~.605 2551 
Q3 Saini die OS / fod. 
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